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We had the last IEP meeting, all these adults and they are saying no. 
I remember the Voc Rehab person leaving the meeting, she goes, 
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to give up. 
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A Statement of Mission, Vision and Values 

Vocational Rehabilitation Services 
Minnesota Department of Employment & Economic Development 

 

Mission 

 

Empower Minnesotans with disabilities to achieve their goals for employment, 

independent living and community integration. 

 

Vision 

 

±ƻŎŀǘƛƻƴŀƭ wŜƘŀōƛƭƛǘŀǘƛƻƴ {ŜǊǾƛŎŜǎ ŜƴǾƛǎƛƻƴǎ ŀ ŦǳǘǳǊŜ ƛƴ ǿƘƛŎƘ Χ 

Minnesotans with disabilities experience economic self-sufficiency and community integration, 
contributing their skills aƴŘ ŜƴŜǊƎƛŜǎ ǘƻ aƛƴƴŜǎƻǘŀΩǎ ŜŎƻƴƻƳƛŎΣ ǇƻƭƛǘƛŎŀƭΣ ǎƻŎƛŀƭΣ ŎǳƭǘǳǊŀƭ ŀƴŘ 

educational life. 

The business community and Vocational Rehabilitation Services engage one another as trusted 
workforce development partners. 

Community Rehabilitation Programs, educators, employers, and other stakeholders and 
customers pursue partnerships with Vocational Rehabilitation Services to break through 

barriers to employment and independent living. 

Vocational Rehabilitation Services is customer centered and recognized for the public 
transparency of its operations. 

Vocational Rehabilitation Services staff are exemplary employees and leaders, the 
ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ ǾŀƭǳŜŘ ŀǎǎŜǘΦ ¢ƘŜȅ ŀǊŜ ǎǳŎŎŜǎǎŦǳƭ ƭŜŀǊƴŜǊǎΣ ǘŀƪŜ Ǌƛǎƪǎ ǿƛǘƘ ƴŜǿ ƛŘŜŀǎΣ ǎƘŀǊŜ 

knowledge, think critically, and adapt to change. 

 

Values 

 

Meaningful Work |  Self-Determination |  Informed Choice 

 

Inclusion |  Freedom from Discrimination  |  Service 

 

Purposeful Collaboration |  Excellence 
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Executive Summary 

Satisfaction of Transition-Age Consumers 

We had the last IEP meeting, all these adults and they are saying no. 
I remember the Voc Rehab person leaving the meeting, she goes, 
άLΩƭƭ ŦƛƴŘ ƘƛƳ ǎƻƳŜǘƘƛƴƎΦέ {ƘŜ Ǉǳǘ ƘŜǊ ƘŀƴŘ ƻƴ Ƴȅ ǎƘƻǳƭŘŜǊ ōŜcause 
it was a scary meeting. It was. And she was encouraging. She said 
ǿŜΩƭƭ ŦƛƴŘ ƘƛƳ ǎƻƳŜǘƘƛƴƎΦ !ƴŘ ǘƘŀǘ ǿŀǎ ǘŜƭƭƛƴƎ ƳŜ ǎƘŜ ǿŀǎƴΩǘ ƎƻƛƴƎ 
to give up. 

Conclusions 

The analysis of the data of focus groups and surveys lead to seven conclusions: 

Conclusion Number 1: 

In general, transition-age consumers and parents are satisfied. Transition-age 
consumers and parents made this clear, although with certain qualifications, in their 
focus group discussions. In spite of misunderstanding several critical aspects, such as 
program purpose and scope of services, transition-age consumers and parents 
expressed appreciation for the personal concern VRS staff, especially counselors, 
provided as well as their availability to listen to consumer concerns. 

Conclusion Number 2: 

Satisfaction of transition-age consumers and their parents is strongly related to 
the degree VRS staff demonstrate personal concern for the transition-age consumers. 
For the most part, transition-age consumers and parents noticed and appreciated the 
sense of personal concern VRS staff provide. That sense of personal concern was the 
main determining factor of transition-age consumer satisfaction. Transition-age 
consumers and parents provided examples of satisfaction with services in spite of 
vocational assessments that were contrary to their interests, exploratory experiences to 
which they were opposed, or employment goals they initially felt were incorrect. In 
practically every case the consumer or parent concerns were mitigated by the caring 
attitudes of VRS staff. 

Conclusion Number 3: 

VRS staff have a positive perception of the program. High proportions of VRS 
staff believe that Almost Always or Often:  transition-age consumers and parents are 
satisfied; communication between VRS staff and transition-age consumers, parents, 
educators and others is good; transition-age consumers, parents and educators 
understand and are aware of what VRS staff do in the course of providing services to 
transition-age consumers; and communication and coordination between VRS staff and 
educators is good. 
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Conclusion Number 4: 

The positive perception of VRS expressed by large proportions of VRS staff is 
not always shared by similar proportions of transition-age consumers, parents or 
educators. Meaningfully lower proportions of educators than VRS staff perceived that 
transition-age consumers and parents: 

 understood VRS; 

 understood the mechanics of provision of its services; 

 understood the Employment Plan; or 

 understood that the Employment Plan incorporated transition-age consumer 
strengths or allowed for expression of vocational interests. 

Meaningfully lower proportions of educators than VRS staff perceived good 
communication and coordination between themselves and VRS staff. 

On ten online survey items about the Employment Plan stage, meaningfully lower 
proportions of educators responded that a condition or activity occurred Almost Always 
or Often. On these ten responses differences between educators and VRS staff ranged 
from 13% to 40%, averaging 25%. 

Conclusion Number 5: 

Transition-age consumers and parents do not always have an optimal 
understanding of VRS. Misunderstandings included: 

 the name and purpose of VRS; 

 services to expect from the program; 

 vocational assessments; 

 career exploration; and 

 the Employment Plan. 

Conclusion Number 6: 

VRS staff and educators have not reached an optimal level of communication 
and coordination. Comments from educators described the difficulty to secure 
attendance of VRS staff at IEP meetings, although VRS staff describe not being 
included early enough. 

Meaningfully lower proportions than VRS staff noticed positive aspects of 
transition-age consumer services (Conclusion Number 4), an indicator of poor 
communication. 



 

8 

Conclusion Number 7: 

Differences exist between VRS staff in metropolitan and greater Minnesota 
areas. 

Greater proportions of VRS staff from offices in Greater Minnesota have better 
transition-age consumer understanding of the Employment Plan, parent understanding 
of the Employment Plan; communication with educators; and coordination with 
postsecondary education, than those in the Metro (Minneapolis/St. Paul) area. 

 

Recommendations 

Recommendation Number 1:   

Foster transition-age consumer satisfaction. 

 VRS should continue to focus on providing service to its transition-age 
consumers that incorporates demonstration of personal concern by VRS staff.  
VRS should also continue its efforts to assist all staff in developing an orientation 
toward transition-age consumers that incorporates that concept.   

 

Recommendation Number 2:   

Communication with transition-age consumers and parents. 

 VRS should continue, and increase, its efforts to foster communication with and 
understanding by transition-age consumers and parents of transition age 
consumers with the goal that all transition-age consumers and parents: 

 know its name; 

 know its purpose; 

 know about and understand all assessments that are conducted; 

 know about career exploration opportunities; and 

 know about and understand the Employment Plan. 
 

Recommendation Number 3:   

 

Communication among parents. 
 
 VRS should develop the structure for parent support/communication groups, so 

that parents can communicate with each other and share ideas and information. 
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Recommendation Number 4:   
 
Communication and coordination with educators. 

 
 VRS should continue, and increase, its efforts to foster communication and 

coordination with educators with the goal that: 

 VRS involvement in IEPôs will be appropriate; 

 VRS staff and educators will provide services seamlessly; and 

 Employment Plans will be coordinated with IEPôs.  
 

Recommendation Number 5:   
 
Resolve geographical differences among VRS staff. 

 
 VRS should address and resolve differences in the provision of services that 

exist between VRS staff in the Twin Cities, metropolitan area and VRS staff in 
Greater Minnesota. 

 

 

 

Purpose of the Study 

The Rehabilitation Act, Section 105(c)(4), and the Federal Regulations at 34 CFR 
361.17(h)(4) require the State Rehabilitation Council (SRC), on its own or jointly with 
Vocational Rehabilitation Services (VRS), to conduct a review and analysis of the 
effectiveness of and consumer satisfaction with vocational rehabilitation services 
provided under the Act. 

The SRC, in 2009, focused specifically upon the satisfaction of transition-age 
consumers and requested VRS to gather data from transition-age consumers, parents 
of transition-age consumers, VRS staff and educators. 

Research Questions 

Two fundamental assumptions helped guide the study: 1) that VRS is doing 
certain things in its service procedure that are excellent and highly appreciated, and 2) 
that there are probably other things done by VRS that can be improved. The 
assumptions are evident in the research questions for the study: 

1. To what extent are transition-age consumers and their parents satisfied with the 
services provided to them by VRS? 

2. Where is VRS doing well in providing services to transition-age consumers? 

3. Where is VRS encountering problems providing services to transition-age 
consumers? 
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Method 

For a comprehensive perspective of transition-age consumer satisfaction, VRS 
sought data from: transition-age consumers, parents of transition-age consumers, VRS, 
and educators. 

VRS gave considerable thought to eliciting information from each of the groups, 
with the principal criterion being the selection of the method most likely to validly 
represent the views of the group. Previous data-gathering experiences provided 
guidance in choosing the method. VRS used focus groups with transition-age 
consumers and parents, and online surveys with VRS and educators. 

Staff from VRS and the Department of Education, as well as members of the 
State Rehabilitation Council, contributed to development of the focus groups and online 
surveys. All were given the opportunity to suggest topics and asked to review focus 
group questions and survey items. 

Similar and related questions were used in the focus groups and online surveys 
to allow for subsequent comparisons when analyzing the data. The procedural steps 
VRS takes ï from when a consumer contacts VRS to the closure of the case ï provided 
the structure for questions in the focus groups and for the online surveys. Focus group 
and survey items were grouped in five segments: understanding VRS, vocational 
assessments, career exploration, Employment Plan, and outcomes. The outcome 
segment included the VRS role in developing transition-age consumer self-awareness 
and self-advocacy capacity. 

Focus Group Participants and Survey Respondents 

Transition-age Consumers and Parents of Transition-Age Consumers 

Four focus group sessions were held with transition-aged consumers, and four 
sessions were held with parents and guardians of transition-aged consumers. A total of 
16 transition-age consumers and 26 transition-age consumer parents participated in the 
eight sessions. Ninety minutes were devoted to discussion with a break after 45 minutes 
for a meal. 

The transition-age consumers who participated were fairly evenly split by gender; 
and their primary disabilities were more cognitive than physical. Parents were 
overwhelmingly female. (This document refers to them as parents because all of the 
participants identified themselves as natural or adoptive parents rather than guardians.) 
It seemed, in most of the cases, that the mother was the parent most involved with the 
childôs case, more able or interested than the father in attending the focus group. 

While two of the site locations were Metro (Minneapolis/St Paul) and two were 
Greater Minnesota, there wasnôt a simple urban-rural split. Some of the west Metro 
participants identified themselves as rural, living on the outskirts of the metro area, and 
some of the Mankato and St. Cloud area participants reside in those areasô city centers. 
Two metro-area parents were unavailable during the time when a focus group was 
scheduled in the metro area, and attended the Mankato or St Cloud group. 
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VRS Staff 

All VRS staff received an online survey, to which 308 (78%) responded. About 
65% of those who completed the survey indicated being VRS counselors. The 
remainder included VRS Placement Coordinators, VR Techs, Rehabilitation 
Representatives, VR Business Service Specialists and Rehabilitation Area Managers. 

Educators 

Each VRS counseling team identified educators with whom they interacted in the 
course of handling the cases of transition-age consumers. The teams submitted a listing 
of almost 1700 names and email addresses. The educator database was examined by 
personnel in the Minnesota Department of Employment and Economic Development 
and the Minnesota Department of Education, and efforts were made to eliminate 
duplicate and erroneous email addresses, as well as those of persons who were no 
longer working as educators. This effort reduced the number of valid email addresses to 
1312, and 808 (62 %) responded to the survey. Of those educators who responded, 654 
indicated having had interactions with VRS within the past two years and were able to 
complete the survey (Appendix 2). 

Analysis of the Data 

Focus Groups 

Each focus group was recorded via a digital voice recorder and a transcript was 
produced. The written transcripts were used to identify prevailing themes of satisfaction 
and related issues identified by the discussion questions. 

Online Surveys 

The responses to the online surveys were tabulated and the responses to the 
open-ended items were assessed for prevailing themes. 

Consolidation and Comparison of the Data 

The data were reported in several stages. First, each groupôs data were 
described within the VRS procedural framework, as delineated above. Second, each 
groupôs data were analyzed. Third, comparisons were made between the respondent 
groups. 
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Purpose of the Study 

The Rehabilitation Act, Section 105(c)(4), and the Federal Regulations at 34 CFR 
361.17(h)(4) require the State Rehabilitation Council (SRC), on its own or jointly with 
Vocational Rehabilitation Services (VRS), to conduct a review and analysis of the 
effectiveness of and consumer satisfaction with vocational rehabilitation services 
provided under the Act. 

To fulfill this responsibility the SRC, in 2009, focused specifically upon the 
satisfaction of transition-age consumers. The council requested VRS to gather data 
from transition-age consumers, parents of transition-age consumers, VRS staff and 
educators, and to report on transition-age consumer satisfaction and its determinants. 



 

13 

Research Questions 

Transition-age consumers comprise a sizeable percentage of VRS consumers. In 
2009, 39.9% of those who applied for and were approved to receive services from VRS 
were 22 or younger. 

Naturally VRS was very interested in understanding their degree of satisfaction 
with its services. 

Two fundamental assumptions helped guide the study: 1) that VRS is doing 
certain things in its service procedure that are excellent and highly appreciated, and 2) 
that there are probably other things done by VRS that can be improved. The 
assumptions are evident in the research questions for the study: 

1. To what extent are transition-age consumers and their parents satisfied with the 
services provided to them by VRS? 

2. Where is VRS doing well in providing services to transition-age consumers? 

3. Where is VRS encountering problems providing services to transition-age 
consumers? 
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Method 

VRS sought a comprehensive perspective of transition-age consumer 
satisfaction, and for this reason desired data from the principal participants in the 
process through which transition-age consumers receive services: the transition-age 
consumers themselves, parents of transition-age consumers, the VRS staff who guide 
the provision of services, and educators, with whom services are coordinated. 

The consolidated data from the four groups offers the comprehensive 
perspective VRS needs to fully understand the topic under investigation. Without one or 
more of the groups the perspective would be inadequate. 

VRS gave considerable thought to eliciting information from each of the groups, 
with the principal criterion being the selection of the method most likely to validly 
represent the views of the group. Previous data-gathering experiences with these 
groups provided guidance in choosing the method. VRS used focus groups with 
transition-age consumers and parents, and online surveys with VRS and educators. 
Focus groups require a much greater use of time to gather and analyze data, but 
experience has demonstrated that surveys with transition-age consumers and parents 
would not have yielded a rate high enough response rate to be confident that the 
responses were representative. On the other hand, VRS staff, employees of the 
organization, and were assumed to understand the importance of the study to their 
organization, so it was anticipated that a large proportion would respond to a survey. 
Educators, because they are not part of VRS, were assumed to be less apt to respond 
to a survey from VRS. It helped significantly that we were able to send the link for the 
online survey under the name of the Department of Educationôs Director of Special 
Education, and received a sufficient rate of response to allow for the use of the data 
from the survey. 

Staff from VRS and the Department of Education, as well as members of the 
State Rehabilitation Council contributed to development of the focus groups and online 
surveys. All were given the opportunity to suggest topics and were asked to review 
focus group questions and survey items. 

Similar and related questions were used in the focus groups and online surveys 
to allow for subsequent comparisons when analyzing the data. The procedural steps 
VRS takes ï from when a consumer contacts VRS to the closure of the case ï provided 
the structure for questions in the focus groups and for the online surveys. Focus group 
and survey items were grouped in five segments: understanding VRS, vocational 
assessments, career exploration, Employment Plan, and outcomes. The outcome 
segment included the VRS role in developing transition-age consumer self-awareness 
and self-advocacy capacity. 
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Focus Group Participants and Survey Respondents 

Transition-Age Consumers and Parents of Transition-Age Consumers 

Four focus group sessions were held with transition-aged consumers, and four 
sessions were held with parents and guardians of transition-aged consumers. A total of 
16 consumers and 26 consumer parents participated in the eight sessions. Ninety 
minutes were devoted to discussion with a break after 45 minutes for a meal. 

The transition-age consumers who participated were fairly evenly split by gender; 
and their primary disabilities were more cognitive than physical. Parents, were 
overwhelmingly female. (This document refers to them as parents because all of the 
participants identified themselves as natural or adoptive parents rather than guardians.) 
It seemed, in most of the cases, that the mother was the parent most involved with the 
childôs case, more able or interested than the father in attending the focus group. 

While two of the site locations were metro and two were outstate, there wasnôt a 
simple urban-rural split. Some of the west metro participants identified themselves as 
rural, living on the outskirts of the metro area, and some of the Mankato and St. Cloud 
area participants reside in those areasô city centers. Two metro-area parents were 
unavailable during the time when a focus group was scheduled in the metro area, and 
attended the Mankato or St Cloud group. 
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VRS Staff 

All VRS staff received an online survey (Appendix 1) to which, 308 (78%) 
responded. Table 1 indicates that 56% of the recipients indicated that less than 25% of 
their time was devoted to transition-age students, and they were not asked to complete 
the survey. 
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As noted in Table 2, about 65% of the group of those who completed the survey 
indicated being VRS counselors. The remainder included VRS Placement Coordinators, 
VR Techs, Rehabilitation Representatives, VR Business Service Specialists and 
Rehabilitation Area Managers. 
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Educators 

Each VRS counseling team identified educators with whom they interacted in the 
course of handling the cases of transition-age consumers.  The teams submitted a 
listing of almost 1700 names and email addresses.  The educator database was 
examined by personnel in the Minnesota Department of Employment and Economic 
Development (DEED) and the Minnesota Department of Education, and efforts were 
made to eliminate duplicate and erroneous email addresses, as well as those of 
persons who were no longer working as educators.  This reduced the number of valid 
address to 1312, and 808 (62 %) responded to the survey.  Of those educators who 
responded, 654 indicated having had interactions with VRS within the past two years 
(Table 3), and were able to complete the survey (Appendix 2). 
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Description of the Data 

Note: In early 2009, Rehabilitation Services changed its name to Vocational Rehabilitation Services 
(VRS). The surveys and focus group events for this study occurred before the name change took effect, 
so respondents referred to the organization by one or another the organization's former names. In 
keeping with accepted practice of reporting statements without editing, quotations remain verbatim 
accounts of what an individual said or wrote, with this explanation why VRS staff may not have used the 
appropriate term to refer to their organization. 

Stages of Vocational Rehabilitation Services 

Transition-age consumers normally follow a process in which they learn about 
VRS while in secondary education. Once they meet VRS staff and are determined 
eligible, a vocational assessment is conducted, the consumer explores different career 
choices, and an Employment Plan is developed. Once the Employment Plan is 
approved, services are provided to assist the consumer in attaining the employment 
goal specified in the Employment Plan. This procedural framework was used to 
structure the focus groups for consumers and parents, and the online surveys for VRS 
staff and educators. The descriptions of the stages were provided verbally, for the focus 
group participants, and were part of the online surveys. The descriptions below are 
those provided as part of the online surveys administered to the educators. The verbal 
descriptions provided in the focus groups were very similar. 

Understanding Vocational Rehabilitation Services. The time transition-age 
students are learning about VRS. 

Vocational Assessment. VRS staff compile information about the transition-age 
studentsô disabilities and barriers to employment, and their vocational interests and 
aptitudes. 

Career Exploration. Includes activities assisting transition-age students in making 
career decisions. 

Employment Plan. In order for VRS to provide services, staff develop a document 
(Employment Plan) with the transition-age student specifying the studentôs career goal 
and the services VRS and other parties will provide. 

Outcomes. Outcomes were not a recognized stage of the process of learning 
about, applying for and receiving services from VRS. Respondents were asked about 
results they might have noticed that were related to the services VRS had provided. 

Transition-Age Consumers 

Understanding Vocational Rehabilitation Services 

Transition-age consumers were asked to remember when they first were 
introduced to VRS, what they thought VRS would do, and who else was involved in the 
VRS connection. 

One of my teachers came to me and told me about it, then I figured I 
might as well look into it ς ƛǘ ŎŀƴΩǘ ƘǳǊǘ ς so I started the paperwork 
ŀƴŘ ŀƭƭ ƻŦ ǘƘŀǘ ŀƴŘ ǘƘŜȅΩǾŜ ƘŜƭǇŜŘ ƳŜ ŜǾŜǊ ǎƛƴŎŜΦ 
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Consumersô typical initial expectation was that VRS would help in finding a job, 
finding a career, or help pay for school. Assistance with tuition and related supplies, 
such as a computer or automotive tools, was enticing. 

I was skeptical because I had a hard time finding a job and I thought 
they would have a hard time getting me one. They were telling me I 
ǎƘƻǳƭŘƴΩǘ ōŜ ǎƪŜǇǘƛŎŀƭ ŀƴŘ ǘƘŀǘ ȅƻǳ ǎƘƻǳƭŘƴΩǘ ǿƻǊǊȅΦ Lǘ ƳŀŘŜ ƳŜ ŦŜŜƭ 
just a little more comfortable. 

Consumers knew of Vocational Rehabilitation Services under a variety of names. 
Those who first connected through high school often knew it as Rehab Services or Voc 
Rehab, and those who connected outside of high school often knew it as Workforce. 
There was an understanding of VRS as a distinct organization, except for some 
consumers who were involved with public or private service organizations, such as 
Transition Plus. To an extent they were unclear if or how those services were connected 
to VRS. 

I was really excited because they would be able to help me with 
school and that was a really big relief. 

Almost all transition-age consumers had their first contact through high school, 
although each group had at least one person whose connection came through a parent, 
a job search or some other source following a disability-causing accident. In the high 
schools, either VRS counselors came unannounced to IEP meetings or teachers 
informed consumers about service availability. The first connections, as recalled, came 
anywhere from sixth to twelfth grade. 

I guess we were hoping to get something that I could excel in, a job I 
could keep. 

Vocational Assessment 

We asked transition-age consumers how VRS learned about them, and if they 
thought VRS understood them and what they wanted to do, to begin a discussion with 
the transition-age consumers about what they knew about vocational assessments. 

The transition-age consumersô recollections of testing were varied. Some 
recalled interest or career inventories; others recalled basic skills or accuracy and 
dexterity assessments. Sometimes educators had administered the inventories or 
assessments; these transition-age consumers were split on whether they thought 
results were shared with VRS counselors. Some did not recall testing but did recall 
conversations with counselors about their career interests. Some had no recollection of 
any assessment of any kind. 

I think testing helped me. I had an idea of what I wanted to do 
already, but it gave me more of an idea. 
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I think they handed us a piece of paper with our score on it and 
ǿƘŀǘŜǾŜǊ ŜƭǎŜ ǘƘŀǘ ǎŀƛŘ ǿƘŀǘ ƻǳǊ ŎŀǊŜŜǊ ǿŀǎ ƎƻƛƴƎ ǘƻ ōŜ ƛƴΦ ¢ƘŀǘΩǎ 
all I remember. 

Transition-age consumer satisfaction wasnôt premised simply on whether or not 
assessment took place. Some who had no testing were satisfied as they already had a 
career direction in mind. Some who did have testing were unsatisfied if the test results 
were out of sync with their own thoughts. And some transition-age consumers who 
initially expressed satisfaction later appeared dissatisfied as conversation continued and 
they heard others describe assistance they were never offered. A few transition-age 
consumers who entered a focus group feeling satisfied about their level of service went 
home feeling dissatisfied after hearing about other consumer experiences.  

They were very understanding of my situation and any help that I 
needed. 

For transition-age consumers who already had a preferred career direction, the 
issue was not as much whether testing supported their direction, but rather how the 
counselor handled the situation. One transition-age consumer found that testing did not 
support her career preference but appreciated that the counselor took time to talk this 
through with her and her mother, and that the counselor ultimately supported her as she 
pursued her original choice. Another transition-age consumer was bitter. 

I talked with her about something else I thought I could go into and 
ǎƘŜΩǎ ƭƛƪŜ άȅƻǳΩǾŜ ƴŜǾŜǊ ŘƻƴŜ ǘƘŀǘΦέ L ǎŀǘ ǘƘŜǊŜ ŀƴŘ ǘƻƭŘ ƘŜǊΣ άƘƻǿ Řƻ 
ȅƻǳ ƪƴƻǿΣ ȅƻǳ ŘƻƴΩǘ ƪƴƻǿ Ƙƻǿ LΩǾŜ ƭƛǾŜŘ ŀƴŘ ȅƻǳ ŘƻƴΩǘ ƪƴƻǿ ƛŦ LΩǾŜ 
ŜȄǇŜǊƛŜƴŎŜŘ ǘƘŀǘΦέ 

He thought that a counselor narrowly interpreted his test results and the 
counselor refused to support the transition-age consumerôs desire to explore another 
field.  

I was very angry because she could have explained that it was 
something we can at least check into and see what it entails, but it 
seemed to be shot down right away. It ǿŀǎƴΩǘ ǎƻƳŜǘƘƛƴƎ ǎƘŜ ǿŀǎƴΩǘ 
going to consider to help me look into. I had some idea of what I 
ǿŀǎ ƛƴǘŜǊŜǎǘŜŘ ƛƴΣ ōǳǘ ǘƘŀǘ ŘƛŘƴΩǘ ƴŜŎŜǎǎŀǊƛƭȅ ŎƻǊǊŜƭŀǘŜ ǿƛǘƘ ǘƘŜ ǘŜǎǘ 
and the person I worked with seemed to shoot down my ideas. 

For those with a preferred career direction, a critical satisfaction measure was 
how the counselor interpreted the test results and how the counselor used the results ï 
a guide versus a rule ï in further exploring career interests. Counselors could seem to 
be either advisory or commanding. 

It was a lot of discussion and I felt that my counselor got to know me 
really well and I think that he was a really nice person. He asked a 
lot of questions and he made me feel that he really cared. 
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Some transition-age consumers did not have a career direction, and were 
concerned about a lack of any assessment, through either testing or conversation. They 
sometimes acknowledged that it did not seem like a problem at the time. It was later, 
when they found themselves floundering, that they came to think that earlier testing or 
probing might have helped them. A number of these transition-age consumers saw 
themselves as being too-old or closed-cases and unable to return to VRS for more help. 
What was important in either case was that the VRS counselor questioned them about 
their plans. 

Transition-age consumers who did not have a career direction were happy when 
counselors helped them by encouraging interim goals. A college student was counseled 
to concentrate on required courses for the first two years and worry about a major later.  

They were pretty much supportive of anything; do what you want. 
¢ƘŜȅ ǿŀƴǘŜŘ ǘƻ ƳŀƪŜ ǎǳǊŜ ǿƘŀǘ ȅƻǳ ŘƻΣ ȅƻǳΩǾŜ Ǝƻǘ ǘƻ ŦƛƴƛǎƘ ƛǘ 
ōŜŎŀǳǎŜ ȅƻǳ Ƨǳǎǘ ŎŀƴΩǘ ǎǘƻǇ ƛƴ ǘƘŜ ƳƛŘŘƭŜ ŀƴŘ Ǝƻ ǘƻ ǘƘŜ ƴŜȄǘ ǘƘƛƴƎΦ 

Another transition-age consumer was encouraged to take a low-level job simply 
to develop basic work skills, but to remember that the job was not a final goal. The most 
dissatisfied transition-age consumers were the ones who said they were encouraged to 
take general coursework or take a low-level job, and then felt abandoned or written off 
by their counselors. 

¢ƘŜȅ ƘŀŘ ƴƻ ǎŜƴǎŜ ƻŦ ǿƘŀǘ L ǿŀƴǘŜŘΦ L ǘƘƛƴƪ ƛǘ ǿŀǎ ƭƛƪŜ άhƘΣ ƘŜΩǎ ŀ 
ƪƛŘΣ Ƨǳǎǘ ǘƘǊƻǿ ƘƛƳ ƛƴ ŎƻƭƭŜƎŜΦ IŜ Ŏŀƴ ŦƛƴŘ Ƙƛǎ ǿŀȅΦέ 

They just wanted to put me in a job, whatever they can put me in. At 
ǘƘŜ ǘƛƳŜΣ L ŘƛŘƴΩǘ ƳƛƴŘΦ L ŘƛŘƴΩǘ ǊŜŀƭƭȅ ŎŀǊŜΦ L Ƨǳǎǘ ǿŀƴǘŜŘ ƳƻƴŜȅΦ 

Career Exploration 

We asked transition-age consumers how they looked at school options or 
workplace options and how VRS was involved in those searches. 

LŦ ǎƘŜ ŎƻǳƭŘƴΩǘ ƘŜƭǇ ƻǳǘΣ ǎƘŜ would let you know right away, or find 
another option around it. 

In general, transition-age consumers who had a good idea of what they wanted, 
and who were able to do much of their own searching of career fields or schools, 
expressed the most satisfaction with VRS. Their counselors participated with them at a 
level and in ways the transition-age consumers considered appropriate but that did not 
always mean a lot of help. 

She worked with my special ed teacher and talked to the high school 
principal about it too, to see if it would be okay if I leave school for 
awhile to go out and do a job to earn some credits. I liked it because 
ǘƘŀǘΩǎ ǘƘŜ ŜȄǇŜǊƛŜƴŎŜ L ƴŜŜŘŜŘΦ 
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Numerous transition-age consumers saw school or career selection as 
something they worked out on their own or with others such as family or teachers, and 
they had no expectation of counselor help in that area. An example of an appreciated 
counselor is one who strongly suggested a field that had been identified in career 
testing. When the transition-age consumer preferred a field suggested by her mother, 
the transition-age consumer was satisfied that although the counselor disagreed, the 
counselor supported the transition-age consumerôs decision. 

Satisfied transition-age consumers often noted three things about their 
counselors. First, the counselors were encouraging, urging them to move forward. 
Second, their counselors were cautionary, challenging or questioning them to think 
more deeply about their choices, without outright rejecting those choices. Following 
further review, some transition-age consumers changed their minds about their career 
choices, while the ones who stayed with their choices appreciated that the counselors 
continued to support their direction. Third, these counselors often interacted with high 
school educators, college staff, potential employers or other supports such as social 
workers. 

She gave me a bunch of names, people I could talk to at the jobsites. 
She gave me the names off her computer and I started calling them 
and doing phone interviews with her there giving me pointers on 
ǎǘǳŦŦΦ CƛǾŜ ŘŜŀƭŜǊǎƘƛǇǎ LΩǾŜ ǘŀƭƪŜŘ ǘƻΤ ǘǿƻ ŀǊŜ ǿƛƭƭƛƴƎ ǘƻ ƘŜƭǇ ƳŜ ǊƛƎƘǘ 
now. 

Most often the focus group consumers expressed satisfaction with the help they 
received in determining career options, but when there was dissatisfaction, it was bitter. 
Transition-age consumers described counselors who refused to consider the 
consumerôs preferences. 

I kind of understood the thought process. I felt like I had to prove to 
him that this was actually what I wanted to do. But I felt it was me 
saying this is actually what I wanted to do, versus him trying to 
deter me from it. 

Transition-age consumers contended that counselors either did not listen to 
them, or rejected their ideas without apparent good reason. 

IŜ ƪƴƻǿǎ LΩƳ ƭƻƻƪƛƴƎ ŦƻǊ ŀ Ƨƻō ōǳǘ ƛǘΩǎ ƭƛƪŜ LΩƳ ƴƻǘ ƎŜǘǘƛƴƎ ŀƴȅ ƘŜƭǇ 
ŀǘ ŀƭƭΦ LǘΩǎ ƳƻǊŜ ƭƛƪŜ LΩƳ Ƨǳǎǘ ǎƛǘǘƛƴƎ ƻƴ ǘƘŜ ōŀŎƪōǳǊƴŜǊ ǊƛƎƘǘ ƴƻǿΤ ƘŜΩǎ 
giving up on me ŀƴŘ LΩƳ ƭƻƻƪƛƴƎ ŦƻǊ ŀ Ƨƻō ƳȅǎŜƭŦΧ 

For example, a transition-age consumer claimed her counselor refused to 
consider her interest in interpreter skills, saying her obesity would make her physically 
unable to sign for any length of time. Transition-age consumers whose preferences 
were not explored were among those who said they did not think counselors understood 
their interests or desires. 
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L ŀƭƳƻǎǘ ŘƻƴΩǘ ŜǾŜƴ ǿŀƴǘ ǘƻ ǎŜŜ ƘŜǊ ŀƴȅƳƻǊŜ ōŜŎŀǳǎŜ L ǘǊƛŜŘ ǘƻ 
ŜȄǇƭŀƛƴ Ƙƻǿ L ǿŀǎ ŦŜŜƭƛƴƎ ōǳǘ L ŘƻƴΩǘ ǘƘƛƴƪ L ǿŀǎ ƎŜǘǘƛƴƎ ŀŎǊƻǎǎ ǿŜƭƭ 
enough. So we kind of distanced our meetings few and far between 
and kind of faded away from that. 

Transition-age consumers were not asked to identify their counselors but in some 
settings it was learned that several participants had the same counselor. They generally 
tended to be satisfied with the amount of help they wanted at the time which, with the 
same counselor, could vary from hands-off to a counselor-led visit to a prospective 
school or worksite. At times in conversation, it appeared that how much help a 
transition-age consumer received often depended on how much they asked for, but not 
necessarily on how much the transition-age consumer thought was needed. An 
apparent conclusion was that self-advocacy made a real difference in service levels, 
even with highly-rated counselors. How much help a transition-age consumer received 
often depended on the consumerôs understanding of what they could ask for. 

Some transition-age consumers who acknowledged they didnôt have a strong 
sense of direction said they were encouraged to take a job, almost any job. Among 
these transition-age consumers, two very different messages were reported. Some 
were encouraged to view this as a starting point to build basic skills or to develop some 
excitement about work before moving to a higher or more desired position. Others said 
they felt they were given any job to get themselves off the list, and that they werenôt 
encouraged to later find something more fulfilling. 

Some transition-age consumers said they had considered self employment 
because they have family members or friends who are self-employed. Typically the 
possibility of self-employment was not raised by either transition-age consumers or 
counselors. When transition-age consumers did raise the idea, counselors suggested a 
one-step-at-a-time approach, recommending that basic skills (such as auto mechanic 
training) be learned first. This can viewed as sage advice, and counselors did not reject 
the notion of self-employment, but it also was apparent that transition-age consumers 
were not advised to explore small business training at the same time they were learning 
basic skills. 

Transition-age consumers reported varied experiences in trying to communicate 
with counselors. When trying to get in contact, some were pleased with quick responses 
while others said they felt rejected by no response. Those who did not request meetings 
or phone calls tended to have much less contact. Among those who requested and 
received contact, a number said that counselors made it clear that they were very busy. 
Transition-age consumers found this understandable and presumed the counselor must 
have many similar clients, and knowing that the counselor was busy led them to request 
less contact. 

Employment Plan 

Transition-age consumers were asked if they remembered making a plan with 
VRS, who was involved in the process, and what they thought of the plan. 
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It was basically an individual thing; that I agree on this, what I was 
going to do, so I knew exactly what to tell her. I had to do my part. 

The plan was a lot of help because after I graduated from high 
ǎŎƘƻƻƭΣ ƛŦ L ǿƻǳƭŘƴΩǘ ƘŀǾŜ ƘŀŘ ǎƻƳŜƻƴŜ ƘŜƭp me out with the plan, I 
would have probably put off college until I decided what I wanted to 
ŘƻΦ L ǿŀǎ ƎƭŀŘ ǎƘŜ ǎŀƛŘ ǘƘŀǘ άǿƘƛƭŜ ȅƻǳ ŀǊŜ ŘŜŎƛŘƛƴƎΣ ȅƻǳ Ŏŀƴ ǘŀƪŜ 
ƎŜƴŜǊŀƭ ǊŜǉǳƛǊŜƳŜƴǘ ŎƻǳǊǎŜǎΦέ 

Very few transition-age consumers had full recollection of the Employment Plan. 
Many did not remember working on it, and some had it confused with their IEP plans; 
very few recalled exactly what the plan contained. 

What Plan? 

While this might seem like a harsh criticism, it didnôt seem that way to the 
consumers. Most of them recalled conversations with counselors in which expectations 
ï in both directions ï were discussed. 

²ƘŜƴ ǘƘŜȅ ŜȄǇƭŀƛƴŜŘ ǘƘŜ Ǉƭŀƴ ƛǘ ǿŀǎ ƭƛƪŜ ǿƘŜƴ ȅƻǳΩǊŜ ŀ ƭƛǘǘƭŜ ƪƛŘ ŀƴŘ 
they tell you how to do stuff, just dumb it down some more. I want 
to be told straight up, hey, this is the plan. 

This is one topic in which location made a marked difference: transition-age 
consumers in Mankato mostly recalled their plans while transition-age consumers 
elsewhere mostly did not. 

Satisfaction with the Employment Plan was often expressed as satisfaction with 
the ability to contact counselors for further advice or assistance. It did not matter to 
transition-age consumers if they were not sure what was in their plan if they felt free to 
call a counselor and discuss it. If transition-age consumers did not feel free to call their 
counselor, they were more likely to worry. Where this possibly made the biggest 
difference is in confusion about whether the plan was a one-time-only event or 
something open to revision, whether the plan had a firm deadline or a changeable 
deadline. Transition-age consumers who felt they had an open door with their counselor 
were not so concerned about the plan.  

She asked you if you wanted to go to school or were you planning to 
get a job right away and you told her what you wanted to do. Then 
ȅƻǳ ƘŜŀǊ ŦǊƻƳ ƘŜǊ ŀ ŦŜǿ ƳƻƴǘƘǎ ƭŀǘŜǊΣ άIƻǿΩǎ ƛǘ ƎƻƛƴƎΣέ ŀƴŘ ƳŀƪƛƴƎ 
ǎǳǊŜ ȅƻǳ Ǝƻǘ ǘƘŜ ǎǘǳŦŦ ȅƻǳ ƴŜŜŘΦ ¢ƘŀǘΩǎ ǇǊŜǘǘȅ ƳǳŎƘ ƛǘΦ 

Those who did not feel they had an open door were more confused and 
uncertain about what options were available to them. In turn, those who seemed most 
uncertain about their plan timetables expressed the least likelihood of initiating more 
contact with their counselors. 

Similarly, those transition-age consumers who expected to be in ongoing contact 
with a counselor felt more of a commitment to keeping their part of the plan. For 
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example, not wanting to tell a counselor about poor grades was an incentive to work 
harder in school. 

9ǾŜǊȅ ǎƻ ƻŦǘŜƴ ǿŜΩŘ ƳŜŜǘΤ ǿŜ ǊŜǾƛŜǿŜŘ ǘƘŜ Ǉƭŀƴ ǘƻ ǎŜŜ ƛŦ ǘƘŜǊŜΩǎ 
anything we can add to it to make it better. I think it tells me exactly 
ǿƘŀǘ ǘƘŜȅ ŀǊŜ ƎƻƛƴƎ ǘƻ ŘƻΦ ¢ƘŜȅΩǊŜ ŘƻƛƴƎ ǿŜƭƭΣ ŀ ǾŜǊȅ ƎƻƻŘ Ƨƻō ǎƻ 
far. And I need to keep a 2.0 GPA and just to meet with them every 
so often to discuss how things are going. 

Some transition-age consumers who recalled plans expressed frustration with 
the process, either because they had difficulty organizing their thoughts, or because 
they recalled the process as belittling. Others who were satisfied with the planning 
process thought the rules of the game were somewhat unfair to them because they 
attended private colleges and they didnôt receive as much assistance as they think they 
would have received if they had attended public colleges. 

Self-Awareness and Self-Advocacy 

Talking about outcomes or the results of their services, transition-age consumers 
were asked how VRS has helped them in understanding their situation and their ability 
to advocate for themselves. 

I wish I could address my special needs to a person, like try to tell 
theƳ ǘƘŀǘ L ŀƳ ǎǳŦŦŜǊƛƴƎ ŦǊƻƳ ŀƴȄƛŜǘȅ ǎƻ ǘƘŜȅ ŎƻǳƭŘ ǘŜƭƭ ƳŜ ƛǘΩǎ ƴƻǘ ŀ 
big deal and try to relax ς help me out. I feel terrible because they 
ŘƻƴΩǘ ƪƴƻǿ ǘƘŀǘ L ŀƳ ǎǳŦŦŜǊƛƴƎ ŦǊƻƳ ŦŜŀǊ ŀƴŘ ŀƴȄƛŜǘȅΦ 

The topic was introduced gently by noting that each one has personal needs, yet 
transition-age consumers were generally comfortable identifying their disabilities and 
discussing their understanding of their situation, and their capacity for advocacy for 
themselves around work-related concerns, such as reasonable accommodations for a 
disability. 

She [VRS counselor] told me a couple times, it seems you have the 
ƛƴƛǘƛŀǘƛǾŜΤ ǘƘŀǘ ȅƻǳ ƪƴƻǿ ǿƘŀǘ ȅƻǳ ǿŀƴǘ ǘƻ ŘƻΦ LΩƭƭ ƘŜƭǇ ȅƻǳ ƛŦ ȅƻǳ 
need it; give me a call. 

Regardless of whether transition-age consumers thought they understood what 
they needed to reach their goals, and regardless of whether they felt they could speak 
on their own behalf, few transition-age consumers saw this as a responsibility of VRS. 
They more readily identified their personal make-up, their familyôs role, and school-
related staff as having the most impact, generally before even meeting anyone from 
VRS. In this discussion, transition-age consumers confirmed a primary importance of 
parents in their development. This is notable because at the same time some transition-
age consumers tended to not fully involve their parents in their dealings with VRS. 
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!ǎƪƛƴƎ ŦƻǊ ƘŜƭǇΣ ǘƘŀǘΩǎ ŀ ōƛƎ ƻƴŜΦ L ƭƛƪŜ ǘƻ ōŜ ƛƴŘŜǇŜƴŘŜƴǘ ŀƴŘ Ƨǳǎǘ Řƻ 
ǘƘƛƴƎǎ ƻƴ Ƴȅ ƻǿƴΣ ōǳǘ ǳǎǳŀƭƭȅ ƛŦ L ƴŜŜŘ ǎƻƳŜǘƘƛƴƎ LΩƭƭ ŀǎƪ Ƴȅ 
ŎƻǳƴǎŜƭƻǊ ŀƴŘ ǎƘŜ ŘƻŜǎƴΩǘ ƳŀƪŜ ƳŜ ǎŎŀǊŜŘ ǘƻ ŀǎƪΦ LǘΩǎ ƪƛƴŘ ƻŦ ƭƛƪŜ ƛŦ 
ȅƻǳ ǿŜǊŜ ƎƻƛƴƎ ǘƻ ōŜ ǎƘƻǘ ŘƻǿƴΣ ǎƘŜ ǿƻǳƭŘƴΩǘΦ {ƘŜ ŀŎŎŜǇǘǎ ȅƻǳΦ 

Some did identify ways in which VRS helped, directly or indirectly, to support 
their development. Some saw VRS as building their desire to succeed through the 
experience of visiting schools or job shadowing, as well as by providing funding for 
school. Sometimes when students werenôt ready to explain disability-related concerns 
with a potential employer, counselors spoke on their behalf. Those transition-age 
consumers who had ongoing contact with counselors saw those conversations as 
helping to build their awareness and capacity. 

Rehab Services helped a lot because they expect me to do well. I 
have to do well if I want to continue receiving this help. That gives 
ƳŜ ŀƴ ŜȄǘǊŀ ǇǳǎƘ ǘƻ Řƻ ǿŜƭƭΦ L ŘƻƴΩǘ ƘŀǾŜ ŀƴ ƻǇǘƛƻƴ ƻŦ ŘƻƛƴƎ ǇƻƻǊƭȅ 
today ς I have to go and I have to do this. So I think in that way it 
helped [with self-advocacy]. 

Most transition-age consumers emphasized that they were very much aware of 
their disability and how it affected their lives. One with cognitive disabilities noted that in 
difficult conversations, he thinks ñThis is your disability talking; calm down.ò Many 
described how understanding their disability affected their career search. For example, 
one with ADHD described seeking work with more short-term activities rather than fewer 
longer-term activities. 

The ability to self-advocate was described in mixed terms. Some acknowledged 
having no ability; others described situations that demonstrated successful self-
advocacy. Others were somewhere in between, such as a transition-age consumer who 
insisted that she could self-advocate as long as she could do it anonymously. A 
reoccurring response was that transition-age consumers were able to self-advocate but 
chose not to do so. Very few of the transition-age consumers in the focus groups had 
visibly apparent disabilities; most of them had cognitive-related diagnoses. Often they 
were dealing with direct supervisors or instructors not aware of their situation and they 
chose not to acknowledge the disability because of the risk of perceived humiliation 
from co-workers or classmates. Some made it clear they had been through demeaning 
experiences before and did not want that to happen again. 

There were correlations apparent across the focus groups: those transition-age 
consumers who identified themselves as competent self-advocates tended to be the 
same transition-age consumers most satisfied with the level of support they received 
from counselors, both in resources and communication. Those who expressed the least 
self-advocacy skills tended to be the same transition-age consumers expressing the 
least career direction. 
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Satisfaction 

I think they helped me grow into a more mature adult just because 
they helped push me, and with their expectations. 

In general, transition-age consumers were very satisfied with their experience 
with VRS. They continually remarked at the high level of personal attention they 
received from VRS staff, especially their VRS counselor. When not satisfied with a 
particular counselor, they described being able to change to a different counselor, 
although it was easier for some than for others, depending on a particular office. In 
practically every case, satisfaction was strongly related to personal attention. Transition-
age consumers may have had different opinions on specific issues of their cases, but 
the personal attention they perceived receiving from their counselor was the principal 
criterion of their level of satisfaction. 

Parents 

Understanding Vocational Rehabilitation Services 

I wish I understood the whole program. I only know bits and pieces 
of it. 

Parents were asked to remember when they first were introduced to VRS, what 
they thought VRS would do, and who else was involved in the VRS connection. 

I learned about it from a really, really good high school counselor 
and I also had the feeling it was a well kept secret. I remember the 
ƘƛƎƘ ǎŎƘƻƻƭ ŎƻǳƴǎŜƭƻǊ ǎŀȅƛƴƎΣ ǿŜƭƭΣ ǿŜΩǊŜ ƴƻǘ ǎǳǇǇƻǎŜŘ ǘƻ ǇǊƻƳƻǘŜ 
this. 

He (VRS) was part of the IEP meeting and it gave him a chance to 
know about my son and apply what he knew to his situation. I 
thought it wŀǎ ǊŜŀƭƭȅ ƎƻƻŘΦ .ǳǘ ό±w{ύ ƛǘΩǎ a well kept secret. 

Parents of transition-age consumers were better than consumers at 
understanding the distinctive identity of VRS, and collectively were familiar with 
practically all of the agency names, even the historical ones. But at the time of their 
initial contact, there was a lot of confusion, much of it because connection could be 
through a transition program, such as Transitions Plus or VECTOR, and parents did not 
always notice a clear boundary between VRS and the other programs.  

Sometimes parents perceived that the transitio program had the primary role of 
helping their children with employment with VRS in a secondary, supportive role. At 
other times it seemed VRS had the lead. Parents noted that with so many programs and 
agencies being involved in their childrenôs lives, it is not always clear who or what is 
under the same umbrella; sorting out distinctions comes with time. 

Although they realize it is not part of VRS, a number of parents wanted to 
comment on the transition programs. While programs were often complimented, one 
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repeated complaint was that transition programs had no consumer focus and seemed 
intent on simply putting their children into any employment, regardless of 
appropriateness. One parent saw an unintended benefit to this approach: by being 
exposed to many broom-sweeping jobs, her child learned what he did not want in his 
career. Some parents complained that transition programs placed transition-age 
consumers in volunteer roles even though earning money is important to transition-age 
consumers. Other parents said the programs had no interest in helping with work 
placements and viewed it as the transition-age consumersô responsibility. 

The relationships between high schools and VRS stretched across the length of 
a broad spectrum. For every high school where staff introduced VRS to parents, there 
was a high school that did not. In at least one situation, it was a parent who introduced 
VRS to the high school transition staff who seemed unaware of its existence. Another 
parent recounted that a teacher confidentially told her about VRS while saying she was 
not supposed to do so. And a parent who learned about VRS outside of school said that 
none of the other transition students in her sonôs high school had, or have, any VRS 
involvement. 

When parents were introduced to VRS at high school, it typically happened at 
IEP meetings. Sometimes this happened in the childrenôs senior year. While parents 
were appreciative, they wished the introduction had come earlier because their children 
often are resistant and it can take two years to get to know them. Those parents 
suggested that if introduction had come earlier, it might have resulted in fewer 
inappropriate school or goal recommendations. 

In the course of describing high schools and transition programs, some parents 
noted they had switched schools through open enrollment because they discovered that 
school districts varied greatly in what they offered. This disturbed them as they 
contended any statewide program should have minimum standards. It should be noted 
that these discussions came early in the focus group, and almost immediately parents 
were eagerly seeking and sharing information with each other. This continued 
throughout the focus group sessions and after the session as well. 

When discussing initial VRS contacts, counselors often were described as nice, 
even wonderful, particularly compared to transition program staff. Bad experiences with 
two counselors who did not make promised follow-up contacts were remembered, long 
after the fact, with detail. 

She (VRS) came to the house and was wonderful and got our hopes 
all up and I called her four or five times, left messages and she never 
called back. This is after a two hour meeting. Never heard back from 
her. Oh, I was furious. My son was with me and she got him all 
excited with the job that might be out there. 
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Our first contact with Rehabilitation Services was extremely 
negative. We did not have cooperation from the counselor; it was 
ƳƻǊŜ ƻŦ άƘŜǊŜΣ ǘƘƛǎ ƛǎ ǿƘŀǘ ȅƻǳ ƘŀǾŜ ǘƻ ŘƻΦ IŜǊŜΣ ǎƛƎƴ ǘƘƛǎΣ Řƻ ǘƘƛǎΣ 
do that. It was almost overwhelming, especially for my daughter. It 
was difficult to get it accomplished, but we got another counselor 
and from day one she made a connection with our daughter, which 
is so very, very critical. It was really neat that we had somebody that 
ǿŀǎ ŀƴ ŀŘǾƻŎŀǘŜ ŦƻǊ ƻǳǊ ŘŀǳƎƘǘŜǊΦ LǘΩǎ ōŜŜƴ ƎƻƛƴƎ ǿŜƭƭ ǎƛƴŎŜΦ 

A few who had multiple counselors felt that hampered them in learning the 
system, but ones who worked with one counselor did not have that problem. A more 
frequently noted problem was that some parents didnôt have an opportunity to work with 
the counselors, who met only with their children. The transition-age consumers were at 
least 18 and did not approve joint meetings or share much with their parents. 

¢ƘŜ ǘǊŀƴǎƛǘƛƻƴ ŜƴŘǎ ǿƘŜƴ ƘŜΩǎ нмΣ ōǳǘ ǎƘŜΩǎ ό±w{ύ ǘƘŜǊŜ ƻƴ ŀ 
consultant basis and I like having that. She just seems like she cares. 

When parents first met VRS, they saw the agency as offering possibilities, a new 
range of choices, and as the offer of hope.  

She came to our house. LǘΩǎ ƎƻƻŘ ǘƻ ƎŜǘ ƛƴǘƻ ǘƘŜ ƘƻǳǎŜ ōŜŎŀǳǎŜ ȅƻǳ 
can see a great deal of the dynamics going on. 

With their children about to leave the school system, VRS appeared as a new 
potential lifeline or connection. All parents said they looked to VRS for help with tuition 
or employment. Parents in rural areas also noted that getting a computer was an 
enticement. They emphasized it was not a matter of greed but of need. They viewed 
computers as an essential communication device for those with certain disabilities, 
including hearing impairments. They also said it was necessary for continuing education 
as schools have required online processes. 

Vocational Assessment 

²ƘŜƴ ƘŜ ǘƻƻƪ ǘƘŜ ǘŜǎǘǎ ƘŜ ǿŀǎƴΩǘ ƛƴǘŜǊŜǎǘŜŘ ƛƴ ǿƘŀǘ ǘƘŜ ǘŜǎǘǎ ǎŀƛŘΣ 
ǎƻ ǘƘŜȅ ǿƻǳƭŘƴΩǘ ƘŜƭǇ ƘƛƳΦ ²Ƙŀǘ Řƻ ȅƻǳ ǎŀȅ ǘƻ ŀ ƪƛŘ ǿƘƻ ǎǘǊǳƎƎƭŜŘ 
all his life and has a dream ς do you say forget it or go for it? 

Parents were asked how VRS learned about their children, and if they thought 
VRS understood their children and what their children wanted to do. 

Parents were not always aware of formal efforts at vocational assessment, and 
varied greatly in whether or not they thought counselors understood their children, both 
their interests and their needs. At one location, parents overwhelmingly thought they 
did, and at another they overwhelmingly thought they did not. But the responses had 
much more variety than a simple yes or no. 

In terms of their childrenôs interests, examples were given of counselors who 
made great effort, or very little effort, to know what the consumers wanted. It was this 
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effort that also seemed to predict how satisfied parents would be. When counselors 
made the effort, when they demonstrated a personal interest, parents were very quick to 
notice. 

Parents noted that the children themselves did not know in what they were 
interested or that the children frequently changed their minds and moved on to 
something. In short, parents said that counselors often donôt understand the transition-
age consumerôs interests because the transition-age consumer doesnôt understand 
either. Parents acknowledged that counselors need time in order to get to know the 
transition-age consumers. Some parents said their counselors were successful because 
they had two years to get to know the transition-age consumer. There was a caution 
that having initial contact in a transition-age consumerôs senior year might be too late to 
start. 

In terms of their childrenôs needs, there were varied positive examples. On parent 
said that unlike other service providers working with a consumer, his sonôs counselor 
recognized that his mental disabilities were as important to address as his physical 
disabilities in seeking employment. 

This is the first time I really felt that somebody was on his side, that 
yeah, he can get a job, he can be successful. 

Another counselor understood that some hard-of-hearing transition-age 
consumers require quiet settings and advocated accordingly. And another counselor 
took time to research a transition-age consumerôs rare disability in order to help 
appropriately. This portion of the conversation showed a difference between transition-
age consumer and parent responses. Transition-age consumers tended to identify 
caring counselors as ones who offered encouragement, while parents tended to identify 
caring counselors as ones who made an effort to understand their childôs unique 
situation. 

It started with monthly meetings and gradually lengthened out. She 
ƪƴƻǿǎ ƻǳǊ ŘŀǳƎƘǘŜǊ ƛƴǎƛŘŜ ŀƴŘ ƻǳǘΦ {ƘŜ ǊŜŀƭƭȅ ŘƻŜǎΤ ǎƘŜΩǎ ǘŀƪŜƴ ǘƛƳŜ 
and she has asked the right questions and dealt with our daughter 
on an individual basis, through us, to thoroughly understand what 
our daughter wants to do. 

Nevertheless, it was the caring counselors who evoked satisfaction.  Satisfied 
parents could overlook lack of understanding if the counselor demonstrated caring or 
concern, but were not apt to be satisfied if a counselor was aloof, or did not seem to 
care, no matter how well an understanding of the consumer he /she developed. 

Parents recollections of vocational assessments done through VRS were not 
completely blank, but more typically assessments were conducted by secondary 
schools, postsecondary schools, or came through transition programs. There was a 
concern that test results done elsewhere might not have been shared with VRS, but not 
much concern about a lack of testing. 

They did an assessment on my daughter. They listened, asked 
questions, but never followed through. 
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Closely related to their preference of concern, parents expressed a sense that 
interviews and conversations were as good as or better than, formal assessments to 
gain an understanding of the consumerôs interests and skills. Further, there sometimes 
was a concern that assessment results could be misinterpreted or serve as an 
inadequate replacement for really getting to know the consumer. 

Our interview process was wonderful. Both times they listened to 
my son. It was a brainstorm session with myself, the social worker 
and the Voc Rehab worker the first time, and I thought she really got 
it, and they brought up some great ideas that I had not thought 
about. And the second time it was also with the school people and 
we still came up with new ideas and I was very impressed with that. 
My son was excited about both of them and it makes him feel proud 
ƭƛƪŜΣ ά¸ŜŀƘΣ L ŎƻǳƭŘ Řƻ ǘƘƛǎΤ L ŎƻǳƭŘ Ǝƻ ƛƴǘƻ ǘƘƛǎ ǘȅǇŜ ƻŦ ǎŜǘǘƛƴƎΦέ 

Some parents accepted but were disappointed in not knowing how the 
assessment process, as well as the career option planning, was conducted as they 
were not included in the conversations. Others, who noted that their children, to an 
extent, had come to rely upon parents to speak on their behalf, considered it a valuable 
exercise for the transition-age consumer to meet alone with a counselor. It was seen as 
a step in developing self-expression and self-advocacy skills. 

Career Exploration 

Ultimately the kids are empowered because the kids are able to 
ǇŀǊǘƛŎƛǇŀǘŜ ŀƴŘ ǘƻ ƳŜ ǘƘŀǘΩǎ ǇǊƻōŀōƭȅ ǘƘŜ ōŜǎǘ ǎŜǊǾƛŎŜ of all. 

Parents were asked how transition-age consumers looked at school options or 
workplace options and how VRS was involved in those searches. 

.ǳǘ ǘƻ Ǝƻ ǘƘǊƻǳƎƘ ǘƘŜ ǎǘŜǇǎΣ ŦƻǊ ŀ ƭƻǘ ƻŦ ƻǳǊ ƪƛŘǎ ǘƘŜȅ ŘƻƴΩǘ ƪƴƻǿ ǘƘŜ 
steps. They have no idea and that creates unreal expectations. 

¢ƘŜ ŎƻǳƴǎŜƭƻǊ ǎŀƛŘ L ŘƻƴΩǘ ƪƴƻǿ ȅƻǳ ȅŜǘΣ ōǳǘ L ǿŀƴǘ ȅƻǳ ǘƻ ǘŜƭƭ ƳŜ 
about you, what you want, what do you need and when you go into 
these jobs, what do you need to do a good job. You go home and 
think about it. That is their track. 

Parents of transition-age consumers interested in going to college typically saw it 
as their responsibility to help their child select a school. After they helped their child 
research options, they would consult VRS about financial assistance. Parents 
appreciated related help, such as counselors accompanying their children on visits to 
campuses or helping with registration or course enrollment. 

Some parents said their children wanted very much to attend college although 
they werenôt capable of completing degree-level programs. They appreciated VRS 
counselors helping with certificate or other non-degree programs located on college 
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campuses, as it not only provided good training but also satisfied transition-age 
consumer desires and bolstered their childrenôs self-esteem. 

Parents, similar to transition-age consumers in other focus groups, expressed 
confusion regarding the role of VRS.  They were not sure whether VRS was supposed 
to help college students in finding summer jobs. One noted that a counselor is only 
trying to find summer work at Goodwill for a transition-age consumer capable of 
graduate-level studies. More often, parents complained that VRS did not help with 
finding any summer job. Those parents were concerned because they viewed summer 
jobs as an important part of career exploration, and sometimes because maintaining 
summer activity was important in addressing their childôs disability. 

Parents of transition-age consumers interested in career exploration or in simply 
being employed were most satisfied with VRS if their child had a variety of short-term 
work experiences giving them a hands-on understanding of different fields.  

A transition-age consumer who had a garden job ended up taking horticulture 
classes; another who worked in auto dismantling learned he hated any job that got his 
hands dirty. They were dissatisfied when a series of experiences were nothing but 
different cleaning jobs. They were most dissatisfied when a counselor was hands-off, 
saying there was nothing to be done as long as the transition-age consumer was 
undecided. This caused some parents to seek out career exploration courses at local 
colleges on their own. 

Some parents receiving the best help in career exploration from community 
rehabilitation programs. Some parents were aware that the work was done under 
contract from VRS, and they give credit to both agencies. 

Many of the parents communicated a sense of frustration because they wanted 
to do more ï and continue to want to do more ï to help their children with career 
exploration, but they did not know what resources they could turn to for ideas, 
suggestions and alternatives. 

I think the hardest thing for parents is finding resources. There is no 
ŎŜƴǘǊŀƭ ǇƭŀŎŜ ǘƻ ŦƛƴŘ ǊŜǎƻǳǊŎŜǎΦ ά¢Ƙƛǎ Ŏƻǳƴǘȅ ƘŀŘ ǘƘƛǎ ŀƴŘ ǿŜ ƘŜŀǊŘ 
ŀōƻǳǘ ǘƘƛǎΦέ ²Ƙȅ ƛǎƴΩǘ ƛǘ Ƨǳǎǘ ǘƘŜ ǎŀƳŜΣ ƻǊ ǎƻƳŜǿƘŜǊŜ ǘƻ ŦƛƴŘ ǘƘƛǎ 
out? 

They expressed frustration because they realized that not all programs offered 
the same level of help, but there was no resource that enabled them to compare 
programs. In the focus groups, when parents noted things that helped them, other 
parents asked them to repeat it and wrote it down. After the focus groups ended, 
parents often continued sharing ideas. While some of them noted they had been in 
support groups years before, those support groups typically were centered on the 
issues of a particular disability. None of them had experienced a support group centered 
on the issues of career exploration or employment. 

When describing the role of VRS counselors, some parents also described the 
role and value of county social workers, which varied from case to case. A number of 
parents said they know numerous other parents of children with disabilities who likely 
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could use social work help, but have never been connected to county programs. One 
parent said she sought out a social worker when her son was 18 and that no one had 
ever suggested the resource to her. 

Employment Plan 

I thought the plan was really good because it really coordinated 
everything she had to do. My daughter said what she liked about 
the plan was that it gave her exactly what she had to do. It was 
structured, so there was no guesswork about it. It was her choice, 
she wanted it. 

Parents were asked if they remembered making a plan with VRS, who was 
involved in the process, and what they thought of the plan. 

I thought the plan was appropriate for our situation. I was glad 
ōŜŎŀǳǎŜ ǿƛǘƘ Ƙƛǎ ƘŜŀǊƛƴƎ ƭƻǎǎΣ ƛŦ ƘŜΩǎ ƛƴ ŀ ƭƻǳŘ ŜƴǾƛǊƻƴƳŜƴǘ ƘŜ Ƴŀȅ 
not hear instructions. I was glad they were willing to help employers 
too, that if he got a job or had an interview and an employer knew 
they could get some kind of equipment to help him do his job better, 
that the state may help get that for him, they may actually hire him. 

About half of the parents in focus groups did not recall a plan made with VRS. In 
a few cases, parents suspected their children may have excluded them from the 
process or didnôt think to inform them. Parents who made a point of reviewing their files 
to prepare for the focus group said they simply had no awareness of a plan. In some 
cases a parent brought a file folder, or several file folders containing many of the forms 
and related correspondence for their child. Although they were not highly aware of the 
Employment Plan, it was often in their file folder. However, most parents saw the 
relationship with VRS as an ongoing verbal dialogue, and were not highly concerned 
about the plan. 

L ǎŜƴǎŜ ǘƘŀǘ ǎƘŜ ό±w{ύ ƛǎ ǘƘŜǊŜΦ {ƘŜΩǎ ƻƴ-ŎŀƭƭΦ L ƳŜŀƴΣ ǎƘŜΩǎ ŘŜŦƛƴƛǘŜƭȅ 
a resource and it feels good to have her. 

They were often unaware of its prescriptive nature when asking about services 
for their child. 

To the extent that the plan represented a contractual agreement with VRS, some 
parents were concerned about what would happen if their child did not keep their part of 
the bargain. 

²ŜΩǾŜ ƘŀŘ ǘƻ ŀǎƪ ŦƻǊ ŀ ƭƻǘ ƻŦ ǘƘƛngs because if you fall quiet and stop 
ŀǎƪƛƴƎΣ ǘƘŜƴ ƛǘ ǎǘƻǇǎΣ ǎƻ ƛǘΩǎ ǘƘŜ ŀŘǾƻŎŀŎȅ ǘƘƛƴƎΦ L ǘƘƛƴƪ ƛǘΩǎ ƛƴ ǘƘŜ 
asking. If you come to any person whining or complaining, would 
you be listened to as a person who comes across positively? If you 
ǎŀȅ άIŜȅΣ ǘƘƛǎ really worked out last time and maybe we can tweak 
ƛǘ ŀ ƭƛǘǘƭŜ ōƛǘΣ ȅƻǳ ƪƴƻǿΣ Ŏŀƴ ǿŜ ƳƻǾŜ ŦƻǊǿŀǊŘ ƻƴ ǘƘƛǎΚέ 
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They wondered what would transpire if their child were to fail a college course or 
drop out of any kind of program. Would that transition-age consumer be banned from 
any future help from VRS? This was a fear for parents who said their children did not 
fully comprehend the concept of employment, and for parents whose children were not 
doing well ï perhaps going through a rough semester ï and they did not know who to 
ask about it. 

A related fear was that plans are usually for a certain duration such as one year 
or four years. What happens at the end of that time, especially if a child needs more 
than four years to graduate? There is a great amount of uncertainty as to how much 
plans can be extended or revised, and again parents were not sure who to ask about it. 

Beyond those very real fears, parents saw the plans as a good thing as it keeps 
transition-age consumers stimulated, and it stimulates parents as well to keep working 
at it in order to keep getting needed help.  

What was good about the plan is that they are going to work with 
him through his disability so he can present himself in an interview. 
¢ƘŜ Ǝƻŀƭ ƛǎ ǘƘŜȅ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ōŜ ǎƛǘǘƛƴƎ ǘƘŜǊŜ ƘƻƭŘƛƴg his hand; they 
want him to be able to walk in there and present himself for who he 
is. 

Although a number of parents said that the plans had failed, they said the 
breakdown was in communication between the counselors and service agencies. They 
were satisfied with the planning process between the counselors and the transition-age 
consumers. 

First, I think the plan is realistic. Second, it was solicited from my 
ŘŀǳƎƘǘŜǊΦ ¢Ƙƛǎ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƘŀǘ ǎƘŜΩǎ ƘŜŀǊŘΣ ŀƴŘ ǘƘŀǘ ƘŜǊ ǿƛǎƘŜǎ 
and desires and things in the future come from her. The counselor 
ǿŀǎ ǾŜǊȅ ƎŜƴǘƭŜ ǿƛǘƘ ƘŜǊ ƛƴ Ƙƻǿ ǎƘŜ ǎŀƛŘ άǘƘŀǘ ƳƛƎƘǘ ƴƻǘ ōŜ 
ǊŜŀƭƛǎǘƛŎΦέ .ǳǘ ǘƘŜƴ ǎƘŜ ǎŀƛŘ άƭŜǘΩǎ ǎŜŜ ƛŦ ǿŜ Ŏŀƴ ŎƻƳŜ ǳǇ ǿƛǘƘ ƳƻǊŜ 
ƻǇǘƛƻƴǎ ǘƘŀǘ ŀǊŜ ŀ ƭƛǘǘƭŜ ƳƻǊŜ ǊŜŀƭƛǎǘƛŎ ŦƻǊ ȅƻǳΦέ {ƘŜ ǿŀǎ ǊŜŎŜǇǘƛǾŜ ǘƻ 
that. 

Several suggestions were given for improving the plan process. One was to 
always include soft skills along with training programs. For example, a counselor talked 
to a transition-age consumerôs instructors to learn her strengths and weaknesses, and 
took that into account in the plan. Another suggestion is to require semester midstream 
check-ins, so that counselors are forewarned if transition-age consumers are not doing 
well in school. And another suggestion is to build parental contact into the plan so that 
parents of 18-and-older transition-age consumers are part of the process. 

Some parents had relocated after the inception of services and commented upon 
the lack of uniformity between VRS counseling teams in different areas. 

It just seems like since this is a statewide program, each county 
should offer the same thing. 
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Parents believe they need to be part of the process, because how much help 
their children receive depends, to varying extents, on much the parent is involved in 
asking and advocating on their behalf. Some have acquired skills on how to deal more 
effectively with counselors and would like to have an opportunity to share those skills 
with other parents. 

L ǘƘƛƴƪ ǘƘŜ ŜƳǇƭƻȅƳŜƴǘ Ǉƭŀƴ ŎŀƴΩǘ ōŜ ǎǘŀǘƛŎΣ ƛǘ Ƙŀǎ ǘƻ ōŜ ŘȅƴŀƳƛŎΦ 
Which means Voc Rehab has to be part of that dynamic? 

Self-Awareness and Self-Advocacy 

Parents were asked how VRS has helped their children in understanding their 
situation and their ability to self-advocate. 

Some parents believe their children accurately understood of their disabilities. 
They thought they were aware of their strengths and weaknesses. For example, one 
transition-age consumer asks not to have to write things because she can barely spell 
yet she knows sheôs good at leading groups. Parents who believed their children did not 
have a good understanding made references to not comprehending their limitations. 
Parents also noted that they have concerns about their own understanding of their 
childrenôs disabilities. Parents sought a balance between acknowledging reality without 
selling their children short. 

By and large, parents did not expect developing self-awareness and advocacy 
skills as a primary responsibility of VRS. They appreciated the encouragement and 
sense of optimism that counselors conveyed because they found most of the people in 
the system to be discouraging. 

Rehab Services has given me more peace of mind that there are 
ƻǇǘƛƻƴǎ ƻǳǘ ǘƘŜǊŜΦ ²Ŝ ƳƛƎƘǘ ƴƻǘ ƪƴƻǿ ǿƘŜǊŜ ƘŜΩǎ ƎƻƛƴƎ ǘƻ Ŧƛǘ ȅŜǘΣ 
but we are going to figure it out. 

Some of the optimism that counselors contributed came from increasing the 
range of options for the transition-age consumers. 

Some parents did not expect that their children being able to advocate for 
themselves. They though the inability was a characteristic or a consequence of the 
childôs disability, and believed that no amount of encouragement or confidence-building 
activities would change that. 

IŜΩǎ ǎŎŀǊŜŘ ŀƴŘ ȅŜǘ ƘŜ ǿŀƴǘǎ ǘƻ ƳƻǾŜ ƻƴ ŀƴŘ Ƙƛǎ ƘƛƎƘ ǎŎƘƻƻƭ 
ǘŜŀŎƘŜǊǎ ǿŜǊŜ ŀƭǿŀȅǎ ǎƻ ŜƴŎƻǳǊŀƎƛƴƎ ƻŦ ƘƛƳ ŀƴŘ LΩǾŜ ŀƭǿŀȅǎ ōŜŜƴ 
ŜƴŎƻǳǊŀƎƛƴƎ ƻŦ ƘƛƳΣ ŀƴŘ ƘŜΩǎ ŜȄǇŜǊƛŜƴŎŜŘ ŘƛǎŎouragement and hit 
ǎƻƳŜ ōǳƳǇǎΦ LǘΩǎ ƘŀǊŘ ǘƻ ƪƴƻǿ Ƙƻǿ ƳǳŎƘ ƻǇǘƛƳƛǎƳ ȅƻǳ ǎƘƻǳƭŘ ƎƛǾŜ 
a child. I mean, even us. My mother said that you can do anything. 

When are you going to realize her limitations and not push her so 
hard that you put her under this pressure, when she can only read at 
a third grade level. When are you going to accept that she can only 
do this much and let her be happy at this much? 
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Other parents believed that their children could advocate for themselves but 
choose not to. This would occur for transition-age consumers who found jobs on their 
own, and desired to hide the disability from employers. 

aȅ ŎƘƛƭŘǊŜƴ ŘƻƴΩǘ ŀŘǾƻŎŀǘŜ ŦƻǊ ǘƘŜƳǎŜƭǾŜǎ ōŜŎŀǳǎŜ ǘƘŜȅ ŀǊŜ ƴƻǘ 
ƎƻƛƴƎ ǘƻ ōǊƛƴƎ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜƳǎŜƭǾŜǎ ŀǘ ŀƭƭΦ LǘΩǎ ŀ ƘŜŀǊǘōǊŜŀƪƛƴƎ 
ǘƘƛƴƎΦ LǘΩǎ ǾŜǊȅ Ƙard to teach our children that they have this right 
ōŜŎŀǳǎŜ ƛŦ ǘƘŜȅ Řƻ ƛǘΣ ǘƘŜȅΩǊŜ ōǊƛƴƎƛƴƎ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜƳǎŜƭǾŜǎΦ 

Parents suggested that, VRS can and does help transition-age consumers. 
Encouragement is important to many, along with projecting a sense of optimism. In 
helping with basic interviewing skills, VRS builds comfort in simply speaking with 
employers, and introduces transition-age consumers to being proactive. Counselors 
serve as role models when transition-age consumers see them act on their behalf, and 
they keep self-advocacy issues alive by dropping in regularly and asking how things are 
going. An important help is placing transition-age consumers in settings where they 
have a good chance to succeed. While these things can be important, parents tend not 
to readily connect VRS with helping build self-awareness and self-advocacy. 

Satisfaction 

I would say that instead of Voc Rehab helping the kids understand 
their disability better, I would say I prefer that the counselor not 
necessarily put that lens of disability over my child in the sense of 
labeling them. I would rather have them get to know my child and 
build the trusting relationship with them because they are a 
significant, important part of this team, this process. 

I think a counselor should be calling or dropping in, just asking the 
ǉǳŜǎǘƛƻƴΥ άLǎ ŜǾŜǊȅǘƘƛƴƎ ƻƪŀȅΚ Lǎ ǘƘŜǊŜ ŀƴ ŀǊŜŀ ǿŜ Ŏŀƴ ƳŀƪŜ ǿƻǊƪ 
ǿƛǘƘ ƘŜǊ ƛŦ ƛǘΩǎ ƴƻǘ ǉǳƛǘŜ ǿƘŜǊŜ ƛǘ ǎƘƻǳƭŘ ōŜΚ .ŜŎŀǳǎŜ ǿŜ ŎƻǳƭŘ 
ǇǊƻǾƛŘŜ ǘƘŀǘ ǎǳǇǇƻǊǘ ŦƻǊ ƘŜǊΦέ L Ƨǳǎǘ ŘƻƴΩǘ ǘƘƛƴƪ ŜƴƻǳƎƘ ƻŦ ǘƘŀǘ 
happens. 

Satisfaction for parents was, just as for transition-age consumers, the result of 
the personal interest and attention VRS staff, especially counselors, provided transition-
age consumers. 

We had the last IEP meeting, all these adults and they are saying no. 
I remember the Voc Rehab person leaving the meeting, she goes, 
άLΩƭƭ ŦƛƴŘ ƘƛƳ ǎƻƳŜǘƘƛƴƎΦέ {ƘŜ Ǉǳǘ ƘŜǊ ƘŀƴŘ ƻƴ Ƴȅ ǎƘƻǳƭŘŜǊ ōŜŎŀǳǎŜ 
it was a scary meeting. It was. And she was encouraging. She said 
ǿŜΩƭƭ ŦƛƴŘ ƘƛƳ ǎƻƳŜǘƘƛƴƎΦ !ƴŘ ǘƘŀǘ ǿŀǎ ǘŜƭƭƛƴƎ ƳŜ ǎƘŜ ǿŀǎƴΩǘ ƎƻƛƴƎ 
to give up. 
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If a kid got a job now, Voc Rehab will ŎƘŜŎƪ ōŀŎƪ ŀƴŘ ǎŀȅ ά!ǊŜ ȅƻǳ 
happy here? You want to move on? Should we expand your 
ƘƻǊƛȊƻƴǎΚέ 

Differences of opinion on vocational assessment, career exploration or 
Employment Plan development notwithstanding, parents expressed satisfaction when 
they thought the counselor was personally interested in their child, and parents 
continually remarked that VRS counselors seemed very dedicated to their work with 
their child. 

The last time we met with her counselor she so encouraged her. She 
told her she was so proud of her and it was all right for her to seek 
help. She made her feel good about herself and at the same time 
ǎŀƛŘΣ άhƪŀȅΣ ȅƻǳΩǾŜ Ǝƻǘ ǘƻ ǎŜŜƪ ƘŜƭǇ ƛŦ ȅƻǳ ƴŜŜŘ ƘŜƭǇΤ ƛǘǎ ŀƭƭ ǊƛƎƘǘ ǘƻ 
be able to seek that heƭǇ ƻǳǘΦέ 

Parents were also more apt than their children to express dissatisfaction with a 
counselor and request a change. For the most part, they reported being successful at 
receiving a change of counselors and being satisfied with the change. 

VRS Staff and Educators 

Understanding VRS 

VRS staff and educators were asked about transition-age consumer/student 
understanding of VRS, the involvement of VRS staff in the IEP and VRS orientation 
processes, and about communications and coordination between them (VRS staff and 
educators) during the time transition-age consumers/students are developing an 
understanding of VRS. 
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Consumer / Student Understanding of VRS 

What does VRS do? We asked VRS staff and educators how often 
consumers/students and parents have a general understanding of the VRS program. 
Table 4 indicates that Almost Always or Often 69% of VRS staff and 42% of the 
educators responded that transition-age consumers/students had a general 
understanding of what VRS does. 

 

VRS staff: I believe the strongest part of the orientation is explaining 
to the client what RS is all about. What we can and sometimes 
cannot do for them. I also think just explaining step by step the 
procedures we follow to help them get to the point of successful 
employment and the follow up or agency provides to them in a way 
they can understand is critical. I think it is important, during 
orientation that each client understand the need to keep in touch, 
be aware of contact information, such as an address change, phone 
number change, eǘŎΦ ƛǎ ŎǊƛǘƛŎŀƭ ǎƻ ǿŜ ŘƻƴΩt lose touch. 
Communication is successful for a successful closure. 
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Table 5 indicates that slightly lower proportions responded that Almost Always or 
Often parents had that same general understanding as transition-age 
consumers/students. 

 



 

41 

Do students who need to be learning about VRS have that opportunity? Table 6 
indicates that 70% of the educators thought that occurred Almost Always or Often. 

 

VRS staff: Most teachers tell students or parents that our services 
are to help pay for school, so they are mislead as to what our 
services are really for. Usually I ask students when the come meet 
me for the first time what they were told about why I was there to 
ǎŜŜ ǘƘŜƳ Χ фф҈ ƻŦ ǘƘŜ ǘƛƳŜ ǘƘŜƛǊ ŀƴǎǿŜǊ ƛǎ ΨōŜŎŀǳǎŜ ȅƻǳ Ŏŀƴ ƘŜƭǇ 
with schoƻƭΩΦ  L ǘƘƛƴƪ ǘŜŀŎƘŜǊǎ ŜƛǘƘŜǊ ŘƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘ ±w hw ǘƘŜȅ 
tell their students that to get them to come see us. 










































































































































































