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A Statement of Mission, Vision and Values

Vocational Rehabilitation Services
Minnesota Department of Employment & Economic Development

Mission

Empower Minnesotanswith disabilities to achieve their goals for employment,
independent living and community integration.

Vision
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Minnesotans with disabilities experience economic-selffficiency and community integration,
contributing their skilsg R Sy SNRASa (2 aAiyySazilQa SO02y2YA
educational life.

The business community and Vocational Rehabilitation Services engage one another as trusted
workforce development partners.

Community Rehabilitation Programs, educat@sployers, and other stakeholders and
customers pursue partnerships with Vocational Rehabilitation Services to break through
barriers to employment and independent living.

Vocational Rehabilitation Services is customer centered and recognized for the publ
transparency of its operations.

Vocational Rehabilitation Services staff are exemplary employees and leaders, the
2NBFYAT I GA2yQa @l fdzSR aaSio ¢KSe | NB &dz00Sa
knowledge, think critically, and adapt to chang

Values
Meaningful Work | SeltDetermination | Informed Choice
Inclusion | Freedom from Discrimination | Service
Purposeful Collaboration | Excellence
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Executive Summary
Satisfaction of Transition-Age Consumers

We had the last IEP meeting, all these adults and they are saying no.

| remember the Voc Rehab person leaving the meeting, she goes,

GLQff FTAYR KAY a2YSOKAYyIodécafgsk S LIdzi KSNJ
it was a scary meeting. It was. And she was encouraging. She said

pSQff FTAYR KAY a42YS{iKAy3ad !'yR OGKIFG gl a
to give up.

Conclusions
The analysis of the data of focus groups and surveys lead to seven conclusions:
Conclusion Number 1:

In general, transition-age consumers and parents are satisfied. Transition-age
consumers and parents made this clear, although with certain qualifications, in their
focus group discussions. In spite of misunderstanding several critical aspects, such as
program purpose and scope of services, transition-age consumers and parents
expressed appreciation for the personal concern VRS staff, especially counselors,
provided as well as their availability to listen to consumer concerns.

Conclusion Number 2:

Satisfaction of transition-age consumers and their parents is strongly related to
the degree VRS staff demonstrate personal concern for the transition-age consumers.
For the most part, transition-age consumers and parents noticed and appreciated the
sense of personal concern VRS staff provide. That sense of personal concern was the
main determining factor of transition-age consumer satisfaction. Transition-age
consumers and parents provided examples of satisfaction with services in spite of
vocational assessments that were contrary to their interests, exploratory experiences to
which they were opposed, or employment goals they initially felt were incorrect. In
practically every case the consumer or parent concerns were mitigated by the caring
attitudes of VRS staff.

Conclusion Number 3:

VRS staff have a positive perception of the program. High proportions of VRS
staff believe that Almost Always or Often: transition-age consumers and parents are
satisfied; communication between VRS staff and transition-age consumers, parents,
educators and others is good; transition-age consumers, parents and educators
understand and are aware of what VRS staff do in the course of providing services to
transition-age consumers; and communication and coordination between VRS staff and
educators is good.



Conclusion Number 4:

The positive perception of VRS expressed by large proportions of VRS staff is
not always shared by similar proportions of transition-age consumers, parents or
educators. Meaningfully lower proportions of educators than VRS staff perceived that
transition-age consumers and parents:

e understood VRS;
e understood the mechanics of provision of its services;
e understood the Employment Plan; or

e understood that the Employment Plan incorporated transition-age consumer
strengths or allowed for expression of vocational interests.

Meaningfully lower proportions of educators than VRS staff perceived good
communication and coordination between themselves and VRS staff.

On ten online survey items about the Employment Plan stage, meaningfully lower
proportions of educators responded that a condition or activity occurred Almost Always
or Often. On these ten responses differences between educators and VRS staff ranged
from 13% to 40%, averaging 25%.

Conclusion Number 5:

Transition-age consumers and parents do not always have an optimal
understanding of VRS. Misunderstandings included:

e the name and purpose of VRS;

e services to expect from the program;
e vocational assessments;

e career exploration; and

e the Employment Plan.

Conclusion Number 6:

VRS staff and educators have not reached an optimal level of communication
and coordination. Comments from educators described the difficulty to secure
attendance of VRS staff at IEP meetings, although VRS staff describe not being
included early enough.

Meaningfully lower proportions than VRS staff noticed positive aspects of
transition-age consumer services (Conclusion Number 4), an indicator of poor
communication.



Conclusion Number 7:

Differences exist between VRS staff in metropolitan and greater Minnesota
areas.

Greater proportions of VRS staff from offices in Greater Minnesota have better
transition-age consumer understanding of the Employment Plan, parent understanding
of the Employment Plan; communication with educators; and coordination with
postsecondary education, than those in the Metro (Minneapolis/St. Paul) area.

Recommendations
Recommendation Number 1:
Foster transition-age consumer satisfaction.

VRS should continue to focus on providing service to its transition-age
consumers that incorporates demonstration of personal concern by VRS staff.
VRS should also continue its efforts to assist all staff in developing an orientation
toward transition-age consumers that incorporates that concept.

Recommendation Number 2:
Communication with transition-age consumers and parents.

VRS should continue, and increase, its efforts to foster communication with and
understanding by transition-age consumers and parents of transition age
consumers with the goal that all transition-age consumers and parents:

know its name;

know its purpose;

know about and understand all assessments that are conducted,;
know about career exploration opportunities; and

know about and understand the Employment Plan.

Recommendation Number 3:
Communication among parents.

VRS should develop the structure for parent support/communication groups, so
that parents can communicate with each other and share ideas and information.



Recommendation Number 4:
Communication and coordination with educators.

VRS should continue, and increase, its efforts to foster communication and
coordination with educators with the goal that:

¢ VRS involvement in | EPG6s wildl be approp
¢ VRS staff and educators will provide services seamlessly; and
e Empl oyment Pl ans will .be coordinated wi

Recommendation Number 5:
Resolve geographical differences among VRS staff.

VRS should address and resolve differences in the provision of services that
exist between VRS staff in the Twin Cities, metropolitan area and VRS staff in
Greater Minnesota.

Purpose of the Study

The Rehabilitation Act, Section 105(c)(4), and the Federal Regulations at 34 CFR
361.17(h)(4) require the State Rehabilitation Council (SRC), on its own or jointly with
Vocational Rehabilitation Services (VRS), to conduct a review and analysis of the
effectiveness of and consumer satisfaction with vocational rehabilitation services
provided under the Act.

The SRC, in 2009, focused specifically upon the satisfaction of transition-age
consumers and requested VRS to gather data from transition-age consumers, parents
of transition-age consumers, VRS staff and educators.

Research Questions
Two fundamental assumptions helped guide the study: 1) that VRS is doing
certain things in its service procedure that are excellent and highly appreciated, and 2)

that there are probably other things done by VRS that can be improved. The
assumptions are evident in the research questions for the study:

1. To what extent are transition-age consumers and their parents satisfied with the
services provided to them by VRS?

2. Where is VRS doing well in providing services to transition-age consumers?

3. Where is VRS encountering problems providing services to transition-age
consumers?



Method

For a comprehensive perspective of transition-age consumer satisfaction, VRS
sought data from: transition-age consumers, parents of transition-age consumers, VRS,
and educators.

VRS gave considerable thought to eliciting information from each of the groups,
with the principal criterion being the selection of the method most likely to validly
represent the views of the group. Previous data-gathering experiences provided
guidance in choosing the method. VRS used focus groups with transition-age
consumers and parents, and online surveys with VRS and educators.

Staff from VRS and the Department of Education, as well as members of the
State Rehabilitation Council, contributed to development of the focus groups and online
surveys. All were given the opportunity to suggest topics and asked to review focus
group questions and survey items.

Similar and related questions were used in the focus groups and online surveys
to allow for subsequent comparisons when analyzing the data. The procedural steps
VRS takes i from when a consumer contacts VRS to the closure of the case 1 provided
the structure for questions in the focus groups and for the online surveys. Focus group
and survey items were grouped in five segments: understanding VRS, vocational
assessments, career exploration, Employment Plan, and outcomes. The outcome
segment included the VRS role in developing transition-age consumer self-awareness
and self-advocacy capacity.

Focus Group Participants and Survey Respondents
Transition-age Consumers and Parents of Transition-Age Consumers

Four focus group sessions were held with transition-aged consumers, and four
sessions were held with parents and guardians of transition-aged consumers. A total of
16 transition-age consumers and 26 transition-age consumer parents participated in the
eight sessions. Ninety minutes were devoted to discussion with a break after 45 minutes
for a meal.

The transition-age consumers who participated were fairly evenly split by gender;
and their primary disabilities were more cognitive than physical. Parents were
overwhelmingly female. (This document refers to them as parents because all of the
participants identified themselves as natural or adoptive parents rather than guardians.)
It seemed, in most of the cases, that the mother was the parent most involved with the
chil dés case, more abl e nattendingtheédocusgdug d t han t h

While two of the site locations were Metro (Minneapolis/St Paul) and two were
Greater Mi nnesot a, t h e wrueal splia Somé of thea westiMatpol e  ur b
participants identified themselves as rural, living on the outskirts of the metro area, and
some of the Mankato and St. Cloud area participantsresidei n t hose areasd ci
Two metro-area parents were unavailable during the time when a focus group was
scheduled in the metro area, and attended the Mankato or St Cloud group.
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VRS Staff

All VRS staff received an online survey, to which 308 (78%) responded. About
65% of those who completed the survey indicated being VRS counselors. The
remainder included VRS Placement Coordinators, VR Techs, Rehabilitation
Representatives, VR Business Service Specialists and Rehabilitation Area Managers.

Educators

Each VRS counseling team identified educators with whom they interacted in the
course of handling the cases of transition-age consumers. The teams submitted a listing
of almost 1700 names and email addresses. The educator database was examined by
personnel in the Minnesota Department of Employment and Economic Development
and the Minnesota Department of Education, and efforts were made to eliminate
duplicate and erroneous email addresses, as well as those of persons who were no
longer working as educators. This effort reduced the number of valid email addresses to
1312, and 808 (62 %) responded to the survey. Of those educators who responded, 654
indicated having had interactions with VRS within the past two years and were able to
complete the survey (Appendix 2).

Analysis of the Data
Focus Groups

Each focus group was recorded via a digital voice recorder and a transcript was
produced. The written transcripts were used to identify prevailing themes of satisfaction
and related issues identified by the discussion questions.

Online Surveys

The responses to the online surveys were tabulated and the responses to the
open-ended items were assessed for prevailing themes.

Consolidation and Comparison of the Data

The data were reported in several stages. Fi r st , each groupo6s

described within the VRS procedural framework, as delineated above. Second, each
groupbés dat a Whrd, eomagansans wereendade between the respondent
groups.

11



Purpose of the Study

The Rehabilitation Act, Section 105(c)(4), and the Federal Regulations at 34 CFR
361.17(h)(4) require the State Rehabilitation Council (SRC), on its own or jointly with
Vocational Rehabilitation Services (VRS), to conduct a review and analysis of the
effectiveness of and consumer satisfaction with vocational rehabilitation services
provided under the Act.

To fulfill this responsibility the SRC, in 2009, focused specifically upon the
satisfaction of transition-age consumers. The council requested VRS to gather data
from transition-age consumers, parents of transition-age consumers, VRS staff and
educators, and to report on transition-age consumer satisfaction and its determinants.
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Research Questions

Transition-age consumers comprise a sizeable percentage of VRS consumers. In
2009, 39.9% of those who applied for and were approved to receive services from VRS
were 22 or younger.

Naturally VRS was very interested in understanding their degree of satisfaction
with its services.

Two fundamental assumptions helped guide the study: 1) that VRS is doing
certain things in its service procedure that are excellent and highly appreciated, and 2)
that there are probably other things done by VRS that can be improved. The
assumptions are evident in the research questions for the study:

1. To what extent are transition-age consumers and their parents satisfied with the
services provided to them by VRS?

2. Where is VRS doing well in providing services to transition-age consumers?

3. Where is VRS encountering problems providing services to transition-age
consumers?

13



Method

VRS sought a comprehensive perspective of transition-age consumer
satisfaction, and for this reason desired data from the principal participants in the
process through which transition-age consumers receive services: the transition-age
consumers themselves, parents of transition-age consumers, the VRS staff who guide
the provision of services, and educators, with whom services are coordinated.

The consolidated data from the four groups offers the comprehensive
perspective VRS needs to fully understand the topic under investigation. Without one or
more of the groups the perspective would be inadequate.

VRS gave considerable thought to eliciting information from each of the groups,
with the principal criterion being the selection of the method most likely to validly
represent the views of the group. Previous data-gathering experiences with these
groups provided guidance in choosing the method. VRS used focus groups with
transition-age consumers and parents, and online surveys with VRS and educators.
Focus groups require a much greater use of time to gather and analyze data, but
experience has demonstrated that surveys with transition-age consumers and parents
would not have yielded a rate high enough response rate to be confident that the
responses were representative. On the other hand, VRS staff, employees of the
organization, and were assumed to understand the importance of the study to their
organization, so it was anticipated that a large proportion would respond to a survey.
Educators, because they are not part of VRS, were assumed to be less apt to respond
to a survey from VRS. It helped significantly that we were able to send the link for the
online survey under the name of the Department of Educati onés Director
Education, and received a sufficient rate of response to allow for the use of the data
from the survey.

Staff from VRS and the Department of Education, as well as members of the
State Rehabilitation Council contributed to development of the focus groups and online
surveys. All were given the opportunity to suggest topics and were asked to review
focus group questions and survey items.

Similar and related questions were used in the focus groups and online surveys
to allow for subsequent comparisons when analyzing the data. The procedural steps
VRS takes i from when a consumer contacts VRS to the closure of the case 1 provided
the structure for questions in the focus groups and for the online surveys. Focus group
and survey items were grouped in five segments: understanding VRS, vocational
assessments, career exploration, Employment Plan, and outcomes. The outcome
segment included the VRS role in developing transition-age consumer self-awareness
and self-advocacy capacity.

14



Focus Group Participants and Survey Respondents
Transition-Age Consumers and Parents of Transition-Age Consumers

Four focus group sessions were held with transition-aged consumers, and four
sessions were held with parents and guardians of transition-aged consumers. A total of
16 consumers and 26 consumer parents participated in the eight sessions. Ninety
minutes were devoted to discussion with a break after 45 minutes for a meal.

The transition-age consumers who participated were fairly evenly split by gender;
and their primary disabilities were more cognitive than physical. Parents, were
overwhelmingly female. (This document refers to them as parents because all of the
participants identified themselves as natural or adoptive parents rather than guardians.)
It seemed, in most of the cases, that the mother was the parent most involved with the
childdés case, more able or interested than th

Whil e two of the site | ocations were metro
simple urban-rural split. Some of the west metro participants identified themselves as
rural, living on the outskirts of the metro area, and some of the Mankato and St. Cloud
area ©participants reside Twametrohaes parerdsrwer@s 6 ci t
unavailable during the time when a focus group was scheduled in the metro area, and
attended the Mankato or St Cloud group.
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VRS Staff

All VRS staff received an online survey (Appendix 1) to which, 308 (78%)
responded. Table 1 indicates that 56% of the recipients indicated that less than 25% of
their time was devoted to transition-age students, and they were not asked to complete
the survey.

Table 1 VRS Staff Time Devoted to Transition-Age Students

VRS Staff Survey How much of your time is devoted to transition-age consumers?

T0%

O Metro Staff
60%

O Greater MN Staff

50% O AIll VRS Staff i

40%

39%

30%

31%

20%

23%

10% 14% [—

11%

0%

Less than 25% 25% - 75% More than 75%
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As noted in Table 2, about 65% of the group of those who completed the survey
indicated being VRS counselors. The remainder included VRS Placement Coordinators,
VR Techs, Rehabilitation Representatives, VR Business Service Specialists and
Rehabilitation Area Managers.

Table 2 Position in Rehabilitation Services

VRS Staff Survey (@29) Whatis your position in Rehabilitation Services?

R — 1 65%
VR Counselor 163%

| 67%

Other

VR Placement Coordinator

VR Tech

Rehabilitation Representative or VR-Business
Services Specialist

OAIll VRS Staff
2% OGreater MN Staff
Regional Area Manager 2% O Metro Staff
2% |
0% 20% 40% 60% 80%
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Educators

Each VRS counseling team identified educators with whom they interacted in the
course of handling the cases of transition-age consumers. The teams submitted a
listing of almost 1700 names and email addresses. The educator database was
examined by personnel in the Minnesota Department of Employment and Economic
Development (DEED) and the Minnesota Department of Education, and efforts were
made to eliminate duplicate and erroneous email addresses, as well as those of
persons who were no longer working as educators. This reduced the number of valid
address to 1312, and 808 (62 %) responded to the survey. Of those educators who
responded, 654 indicated having had interactions with VRS within the past two years
(Table 3), and were able to complete the survey (Appendix 2).

Table 3 Educator Interaction with VRS Staff

Educator Survey(Q1) Have you had any interactions with VRS staff duringthe
pasttwo years?

90%

80% -

B Educators

70% A

60%

50% A

40% -

30% A

20% A

10% ~

0% -
Yes No
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Description of the Data

Note: In early 2009, Rehabilitation Services changed its name to Vocational Rehabilitation Services
(VRS). The surveys and focus group events for this study occurred before the name change took effect,
so respondents referred to the organization by one or another the organization's former names. In
keeping with accepted practice of reporting statements without editing, quotations remain verbatim
accounts of what an individual said or wrote, with this explanation why VRS staff may not have used the
appropriate term to refer to their organization.

Stages of Vocational Rehabilitation Services

Transition-age consumers normally follow a process in which they learn about
VRS while in secondary education. Once they meet VRS staff and are determined
eligible, a vocational assessment is conducted, the consumer explores different career
choices, and an Employment Plan is developed. Once the Employment Plan is
approved, services are provided to assist the consumer in attaining the employment
goal specified in the Employment Plan. This procedural framework was used to
structure the focus groups for consumers and parents, and the online surveys for VRS
staff and educators. The descriptions of the stages were provided verbally, for the focus
group participants, and were part of the online surveys. The descriptions below are
those provided as part of the online surveys administered to the educators. The verbal
descriptions provided in the focus groups were very similar.

Understanding Vocational Rehabilitation Services. The time transition-age
students are learning about VRS.

Vocational Assessment. VRS staff compile information about the transition-age
studentsd disabilities , and theirlvacational enteseststaond
aptitudes.

Career Exploration. Includes activities assisting transition-age students in making
career decisions.

Employment Plan. In order for VRS to provide services, staff develop a document
(Employment Plan) with the transiton-age student specifying
and the services VRS and other parties will provide.

Outcomes. Outcomes were not a recognized stage of the process of learning
about, applying for and receiving services from VRS. Respondents were asked about
results they might have noticed that were related to the services VRS had provided.

Transition-Age Consumers
Understanding Vocational Rehabilitation Services

Transition-age consumers were asked to remember when they first were
introduced to VRS, what they thought VRS would do, and who else was involved in the
VRS connection.

One of my teachers c¢ae to me and told me about it, then | figured |
might as well look intoitcA G O ¥ $bll staktettigd paperwork

empl o

t

he

FYyR Fff 2F dKIG FYyR (KS@Q@S KStLISR YS
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Consumer s iitialt expeatatioa vas that VRS would help in finding a job,
finding a career, or help pay for school. Assistance with tuition and related supplies,
such as a computer or automotive tools, was enticing.

| was skeptical because | had a hard time finding a job and | thought

they would have a hard time getting me one. Theyere telling me |

aK2dz RyQi o6S &a{1SLIWGAOIT YR (KIG @&2dz aKz
just a little more comfortable.

Consumers knew of Vocational Rehabilitation Services under a variety of names.
Those who first connected through high school often knew it as Rehab Services or Voc
Rehab, and those who connected outside of high school often knew it as Workforce.
There was an understanding of VRS as a distinct organization, except for some
consumers who were involved with public or private service organizations, such as
Transition Plus. To an extent they were unclear if or how those services were connected
to VRS.

| was really excited because they would be able to help me with
school and that was a really big relief.

Almost all transition-age consumers had their first contact through high school,
although each group had at least one person whose connection came through a parent,
a job search or some other source following a disability-causing accident. In the high
schools, either VRS counselors came unannounced to IEP meetings or teachers
informed consumers about service availability. The first connections, as recalled, came
anywhere from sixth to twelfth grade.

| guess we were hoping to get something that | could excel in, a job |
could keep.

Vocational Assessment

We asked transition-age consumers how VRS learned about them, and if they
thought VRS understood them and what they wanted to do, to begin a discussion with
the transition-age consumers about what they knew about vocational assessments.

The transition-age consumerso recollections of testing were varied. Some
recalled interest or career inventories; others recalled basic skills or accuracy and
dexterity assessments. Sometimes educators had administered the inventories or
assessments; these transition-age consumers were split on whether they thought
results were shared with VRS counselors. Some did not recall testing but did recall
conversations with counselors about their career interests. Some had no recollection of
any assessment of any kind.

| think testing helped me. | had an idea of what | wanted to do
already, but it gave me more of an idea.

20



| think they handed us a piece of paper with our score on it and
gKIFGSOSN) StasS GKFG arAR éKI G 2dzNJ OF NBSN
all I remember.

Transition-age consumer s at i sf acti on wasnot premi sed s

assessment took place. Some who had no testing were satisfied as they already had a
career direction in mind. Some who did have testing were unsatisfied if the test results
were out of sync with their own thoughts. And some transition-age consumers who
initially expressed satisfaction later appeared dissatisfied as conversation continued and
they heard others describe assistance they were never offered. A few transition-age
consumers who entered a focus group feeling satisfied about their level of service went
home feeling dissatisfied after hearing about other consumer experiences.

They were very understanding of my situation and any help that |
needed.

For transition-age consumers who already had a preferred career direction, the
issue was not as much whether testing supported their direction, but rather how the
counselor handled the situation. One transition-age consumer found that testing did not
support her career preference but appreciated that the counselor took time to talk this
through with her and her mother, and that the counselor ultimately supported her as she
pursued her original choice. Another transition-age consumer was bitter.

| talked with her about something else | thoughtcbuld go into and

AaKSQa ftA1S Gae2dz2Q@dS ySOSNI R2yS GKIFGde L
@2dz (Y263 @2dz R2y Qi 1y26 K2g LQOS fADSR
SELISNASYOSR (KL (o¢

He thought that a counselor narrowly interpreted his test results and the
counselor refused to support the transition-age consumer6 s desire to expl ol
field.

| was very angry because she could have explained that it was

something we can at least check into and see what it entails, but it

seemed to be shot down rightaway. & ay Qi a2YS{iKAy3 &aKS 4|
going to consider to help me look into. | had some idea of what |

ga AYyGSNBaGdSR Ays odzi GKIFIG RARYQUO ySOS
and the person | worked with seemed to shoot down my ideas.

For those with a preferred career direction, a critical satisfaction measure was
how the counselor interpreted the test results and how the counselor used the results 1
a guide versus a rule T in further exploring career interests. Counselors could seem to
be either advisory or commanding.

It was a lot of discussion and | felt that my counselor got to know me
really well and | think that he was a really nice person. He asked a
lot of questions and he made me feel that he really cared.
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Some transition-age consumers did not have a career direction, and were
concerned about a lack of any assessment, through either testing or conversation. They
sometimes acknowledged that it did not seem like a problem at the time. It was later,
when they found themselves floundering, that they came to think that earlier testing or
probing might have helped them. A number of these transition-age consumers saw
themselves as being too-old or closed-cases and unable to return to VRS for more help.
What was important in either case was that the VRS counselor questioned them about
their plans.

Transition-age consumers who did not have a career direction were happy when
counselors helped them by encouraging interim goals. A college student was counseled
to concentrate on required courses for the first two years and worry about a major later.

They were pretty much supportive of anything; do what you want.
¢tKSe gtyadSR G2 YIS adaNB gKIG @&2dz R2X
0SS0l dzaS @&2dz 2dzad OFy Qi &ad2L) Ay GKS YARR

Another transition-age consumer was encouraged to take a low-level job simply
to develop basic work skills, but to remember that the job was not a final goal. The most
dissatisfied transition-age consumers were the ones who said they were encouraged to
take general coursework or take a low-level job, and then felt abandoned or written off
by their counselors.
¢tKSe KIFIR y2 aSyasS 2F gKIFIGd L 6lyGSRd L i
1ARY 2dzald GUKNRBg KAY Ay O2fftS3aSo IS Oly

They just wanted to put me in a job, whatever they can put me At
0KS GAYSET L RARYQO YAYR® L RARYQO NBI ¢

Career Exploration

We asked transition-age consumers how they looked at school options or
workplace options and how VRS was involved in those searches.

LT aKS O2dzZ Rwodld let kKo knodv riyhizaway, ér Knd
another option around it.

In general, transition-age consumers who had a good idea of what they wanted,
and who were able to do much of their own searching of career fields or schools,
expressed the most satisfaction with VRS. Their counselors participated with them at a
level and in ways the transition-age consumers considered appropriate but that did not
always mean a lot of help.

She worked with my special ed teacher and talked to the high school
principal about ittoo, to see if it would be okay if | leave school for
awhile to go out and do a job to earn some credits. | liked it because

GKFiQa GKS SELISNASYyOS L ySSRSRo
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Numerous transition-age consumers saw school or career selection as
something they worked out on their own or with others such as family or teachers, and
they had no expectation of counselor help in that area. An example of an appreciated
counselor is one who strongly suggested a field that had been identified in career
testing. When the transition-age consumer preferred a field suggested by her mother,
the transition-age consumer was satisfied that although the counselor disagreed, the
counselor supported the transition-a g e ¢ 0 n Jecisienr 0 s

Satisfied transition-age consumers often noted three things about their
counselors. First, the counselors were encouraging, urging them to move forward.
Second, their counselors were cautionary, challenging or questioning them to think
more deeply about their choices, without outright rejecting those choices. Following
further review, some transition-age consumers changed their minds about their career
choices, while the ones who stayed with their choices appreciated that the counselors
continued to support their direction. Third, these counselors often interacted with high
school educators, college staff, potential employers or other supports such as social
workers.

She gave me a bunch of names, people | could talk to at the jobsites.

She gave me the names off her computer and | started calling them

and doing phoneinterviews with her there giving me pointers on

A0dzFFo® CAGS RSIESNBRKALA LQ@S GlFrf 1SR G2T
now.

Most often the focus group consumers expressed satisfaction with the help they
received in determining career options, but when there was dissatisfaction, it was bitter.
Transition-age consumers described counselors who refused to consider the
consumer 6s preferences.

| kind of understood the thought process. | felt like | had to prove to
him that this was actually what | wanted to d. But | felt it was me
saying this is actually what | wanted to do, versusm trying to
deter me from it.

Transition-age consumers contended that counselors either did not listen to
them, or rejected their ideas without apparent good reason.

| S lyzosaziLoy3a F2N
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For example, a transition-age consumer claimed her counselor refused to
consider her interest in interpreter skills, saying her obesity would make her physically
unable to sign for any length of time. Transition-age consumers whose preferences
were not explored were among those who said they did not think counselors understood
their interests or desires.
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enough. So we kind of distanced our meetings few and far between

and kind of faded away from tha

Transition-age consumers were not asked to identify their counselors but in some
settings it was learned that several participants had the same counselor. They generally
tended to be satisfied with the amount of help they wanted at the time which, with the
same counselor, could vary from hands-off to a counselor-led visit to a prospective
school or worksite. At times in conversation, it appeared that how much help a
transition-age consumer received often depended on how much they asked for, but not
necessarily on how much the transition-age consumer thought was needed. An
apparent conclusion was that self-advocacy made a real difference in service levels,
even with highly-rated counselors. How much help a transition-age consumer received
often dependedont he ¢ ons umer @gofwhatdheyrcauld ask for.

Some transition-age consumers who acknowl edged they di d
sense of direction said they were encouraged to take a job, almost any job. Among
these transition-age consumers, two very different messages were reported. Some
were encouraged to view this as a starting point to build basic skills or to develop some
excitement about work before moving to a higher or more desired position. Others said
they felt they were given any job to getthe ms el ves off the 1ist, an
encouraged to later find something more fulfilling.

Some transition-age consumers said they had considered self employment
because they have family members or friends who are self-employed. Typically the
possibility of self-employment was not raised by either transition-age consumers or
counselors. When transition-age consumers did raise the idea, counselors suggested a
one-step-at-a-time approach, recommending that basic skills (such as auto mechanic
training) be learned first. This can viewed as sage advice, and counselors did not reject
the notion of self-employment, but it also was apparent that transition-age consumers
were not advised to explore small business training at the same time they were learning
basic skills.

Transition-age consumers reported varied experiences in trying to communicate
with counselors. When trying to get in contact, some were pleased with quick responses
while others said they felt rejected by no response. Those who did not request meetings
or phone calls tended to have much less contact. Among those who requested and
received contact, a number said that counselors made it clear that they were very busy.
Transition-age consumers found this understandable and presumed the counselor must
have many similar clients, and knowing that the counselor was busy led them to request
less contact.

Employment Plan

Transition-age consumers were asked if they remembered making a plan with
VRS, who was involved in the process, and what they thought of the plan.
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It was basically an individual thing; that | agree on this, what | was
going to do, so | knew exactly what to tell her. | had to do my part.

The plan was a lot of help because after | graduated from high

a0K22ft3X AF L ¢2dzZ Ryreioutiith@ns plaglIR &a2YS2y S
would have probably put off college until | decided what | wanted to

R2o L ¢ta 3FEIR aKS &aFrAR GKIFIG daoKAES &2
ISYSNIf NBIJdZANBYSYy(il O2dz2NERSadE

Very few transition-age consumers had full recollection of the Employment Plan.
Many did not remember working on it, and some had it confused with their IEP plans;
very few recalled exactly what the plan contained.

What Plan?

Whil e this might seem | i ke a harsh criti
consumers. Most of them recalled conversations with counselors in which expectations
T in both directions i were discussed.

2 KSy (GKS& SELXIAYSR GKS LXIy Al éla fA]
they tell you how to do stuff, just dumb it down some more. | want
to be told graight up, hey, this is the plan.

This is one topic in which location made a marked difference: transition-age
consumers in Mankato mostly recalled their plans while transition-age consumers
elsewhere mostly did not.

Satisfaction with the Employment Plan was often expressed as satisfaction with
the ability to contact counselors for further advice or assistance. It did not matter to
transition-age consumers if they were not sure what was in their plan if they felt free to
call a counselor and discuss it. If transition-age consumers did not feel free to call their
counselor, they were more likely to worry. Where this possibly made the biggest
difference is in confusion about whether the plan was a one-time-only event or
something open to revision, whether the plan had a firm deadline or a changeable
deadline. Transition-age consumers who felt they had an open door with their counselor
were not so concerned about the plan.

She asked you if you wanted to go to school or were you planning to

get a job right awayand you told her what you wanted to do. Then

@2dz KSIFNJ FNRY KSNJ I FS¢ Yz2yiKa fF3iSNE «a
ddzNB @2dz 320 GKS aiddzF¥ @2dz YySSR® ¢KIFGQa

Those who did not feel they had an open door were more confused and
uncertain about what options were available to them. In turn, those who seemed most
uncertain about their plan timetables expressed the least likelihood of initiating more
contact with their counselors.

Similarly, those transition-age consumers who expected to be in ongoing contact
with a counselor felt more of a commitment to keeping their part of the plan. For
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example, not wanting to tell a counselor about poor grades was an incentive to work

harder in school.
9PSNE a2 2FGSy 6SQR YSSOT 6S NBOASHSR
anything we can add to it to make it better. | think it tells me exactly
gKIFEG GKS& IINB 3J2Ay3 (G2 R2d ¢KSE@QNB R2A:
far. And | need to keep a 2.0 GPA and just to meet with them every
so often to discuss how things are going.

Some transition-age consumers who recalled plans expressed frustration with
the process, either because they had difficulty organizing their thoughts, or because
they recalled the process as belittling. Others who were satisfied with the planning
process thought the rules of the game were somewhat unfair to them because they
attended privateco |l | eges and t hasynuct asdistadce asrtheyctank they
would have received if they had attended public colleges.

Self-Awareness and Self-Advocacy

Talking about outcomes or the results of their services, transition-age consumers
were asked how VRS has helped them in understanding their situation and their ability
to advocate for themselves.

| wish | could address my special needs to a person, like try to tell

they GKIG L Y &dzFFSNAYy3I FTNRY | yEASGe &z
big deal and try to relaxg help me out. | feel terrible because they

R2y Qi (1y2¢ 0GKIFG L Y adzFFSNAYy3a FTNRBY TSI

The topic was introduced gently by noting that each one has personal needs, yet
transition-age consumers were generally comfortable identifying their disabilities and
discussing their understanding of their situation, and their capacity for advocacy for
themselves around work-related concerns, such as reasonable accommodations for a
disability.

She [VRSounselof told me a couple times, it seems you have the
AYAGALFGAQGST GKIG @2dz (Y26 oKIG @2dz gl yi
need it; give me a call.

Regardless of whether transition-age consumers thought they understood what
they needed to reach their goals, and regardless of whether they felt they could speak
on their own behalf, few transition-age consumers saw this as a responsibility of VRS.
They more readily identified their personal make-u p , their f almchboly 6 s r ol
related staff as having the most impact, generally before even meeting anyone from
VRS. In this discussion, transition-age consumers confirmed a primary importance of
parents in their development. This is notable because at the same time some transition-
age consumers tended to not fully involve their parents in their dealings with VRS.

26



Some did identify ways in which VRS helped, directly or indirectly, to support
their development. Some saw VRS as building their desire to succeed through the
experience of visiting schools or job shadowing, as well as by providing funding for
school . Someti mes when student s-relatedrcencedns
with a potential employer, counselors spoke on their behalf. Those transition-age
consumers who had ongoing contact with counselors saw those conversations as
helping to build their awareness and capacity.

Rehab Services helped a lot because they expect me to do well. |
have to do well if | want to continue receiving this help. Thavegs

a1 Ay 3 T2NJKSfL£ GKFGQa | oA3a 2ySo
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today ¢ | have to go and | have to do this. So | think in that way it
helped [with selfadvocacy].

Most transition-age consumers emphasized that they were very much aware of
their disability and how it affected their lives. One with cognitive disabilities noted that in
difficult conversations, he thiskdg sfAiTlyour di sability
described how understanding their disability affected their career search. For example,
one with ADHD described seeking work with more short-term activities rather than fewer
longer-term activities.

The ability to self-advocate was described in mixed terms. Some acknowledged
having no ability; others described situations that demonstrated successful self-
advocacy. Others were somewhere in between, such as a transition-age consumer who
insisted that she could self-advocate as long as she could do it anonymously. A
reoccurring response was that transition-age consumers were able to self-advocate but
chose not to do so. Very few of the transition-age consumers in the focus groups had
visibly apparent disabilities; most of them had cognitive-related diagnoses. Often they
were dealing with direct supervisors or instructors not aware of their situation and they
chose not to acknowledge the disability because of the risk of perceived humiliation
from co-workers or classmates. Some made it clear they had been through demeaning
experiences before and did not want that to happen again.

There were correlations apparent across the focus groups: those transition-age
consumers who identified themselves as competent self-advocates tended to be the
same transition-age consumers most satisfied with the level of support they received
from counselors, both in resources and communication. Those who expressed the least
self-advocacy skills tended to be the same transition-age consumers expressing the
least career direction.
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Satisfaction

| think they helped me grow into a more mature adult just because
they helpedpush me, and with their expectations.

In general, transition-age consumers were very satisfied with their experience
with VRS. They continually remarked at the high level of personal attention they
received from VRS staff, especially their VRS counselor. When not satisfied with a
particular counselor, they described being able to change to a different counselor,
although it was easier for some than for others, depending on a particular office. In
practically every case, satisfaction was strongly related to personal attention. Transition-
age consumers may have had different opinions on specific issues of their cases, but
the personal attention they perceived receiving from their counselor was the principal
criterion of their level of satisfaction.

Parents
Understanding Vocational Rehabilitation Services

| wish | understood the whole program. | only know bits and pieces
of it.

Parents were asked to remember when they first were introduced to VRS, what
they thought VRS would do, and who else was involved in the VRS connection.

| learned about it from a really, really good high school counselor

and | also had the feeling it was a well kept secret. | remember the

KAIK &d0K22f O2dzyaSt2N) aleayas gStftsx oS¢
this.

He (VRS) was part of the IEP etieg and it gave him a chance to
know about my son and apply what he knew to his situation. |
thoughtitwl & NBI f £ &8 32 auktbkeptsireto +w{ 0 AU QA&

Parents of transition-age consumers were better than consumers at
understanding the distinctive identity of VRS, and collectively were familiar with
practically all of the agency names, even the historical ones. But at the time of their
initial contact, there was a lot of confusion, much of it because connection could be
through a transition program, such as Transitions Plus or VECTOR, and parents did not
always notice a clear boundary between VRS and the other programs.

Sometimes parents perceived that the transitio program had the primary role of
helping their children with employment with VRS in a secondary, supportive role. At
other times it seemed VRS had the lead. Parents noted that with so many programs and
agencies being involved in their childrends |
under the same umbrella; sorting out distinctions comes with time.

Although they realize it is not part of VRS, a number of parents wanted to
comment on the transition programs. While programs were often complimented, one
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repeated complaint was that transition programs had no consumer focus and seemed
intent on simply putting their children into any employment, regardless of
appropriateness. One parent saw an unintended benefit to this approach: by being
exposed to many broom-sweeping jobs, her child learned what he did not want in his
career. Some parents complained that transition programs placed transition-age
consumers in volunteer roles even though earning money is important to transition-age
consumers. Other parents said the programs had no interest in helping with work

placements and viewed it as the transiton-age consumer sd responsibil

The relationships between high schools and VRS stretched across the length of
a broad spectrum. For every high school where staff introduced VRS to parents, there
was a high school that did not. In at least one situation, it was a parent who introduced
VRS to the high school transition staff who seemed unaware of its existence. Another
parent recounted that a teacher confidentially told her about VRS while saying she was
not supposed to do so. And a parent who learned about VRS outside of school said that
none of the other transition students i
involvement.

When parents were introduced to VRS at high school, it typically happened at
IEP meetings. Sometimes this happenedint he chi |l drendés seni
were appreciative, they wished the introduction had come earlier because their children
often are resistant and it can take two years to get to know them. Those parents
suggested that if introduction had come earlier, it might have resulted in fewer
inappropriate school or goal recommendations.

In the course of describing high schools and transition programs, some parents
noted they had switched schools through open enroliment because they discovered that
school districts varied greatly in what they offered. This disturbed them as they
contended any statewide program should have minimum standards. It should be noted
that these discussions came early in the focus group, and almost immediately parents
were eagerly seeking and sharing information with each other. This continued
throughout the focus group sessions and after the session as well.

When discussing initial VRS contacts, counselors often were described as nice,
even wonderful, particularly compared to transition program staff. Bad experiences with
two counselors who did not make promised follow-up contacts were remembered, long
after the fact, with detail.

She (VRS) came to the house and was wonderful and got our hopes
all up and I called her four or five time&ft messages and she never
called back. This is after a two hour meeting. Never heard back from
her. Oh, | was furious. My son was with me and she got him all
excited with the job that might be out there.
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Our first contact with Rehabilitation Services wa extremely

negative. We did not have cooperation from the counselor; it was

Y2NBE 2F AGKSNBI (GKA& A& ¢gKIG e&2dz KIF @S (z
do that. It was almost overwhelming, especially for my daughter. It

was difficult to get it accomplished, butve got another counselor

and from day one she made a connection with our daughter, which

is so very, very critical. It was really neat that we had somebody that

gla Ly | RG20FGS F2NJ 2dzNJ RFdzZZKGSN® LGQa

A few who had multiple counselors felt that hampered them in learning the
system, but ones who worked with one counselor did not have that problem. A more
frequently noted problem was that some parent
the counselors, who met only with their children. The transition-age consumers were at
least 18 and did not approve joint meetings or share much with their parents.
¢tKS UGUNrXyaaxldAaAzy SyRa 6KSYy KSQa wumI 0dzi
consultant basis and | like having that. She just seems like she cares.

When parents first met VRS, they saw the agency as offering possibilities, a new
range of choices, and as the offer of hope.

Shecametoourhouse. 1 Qa 3I22R G2 3ISH Ayd2 (GKS K2c
can see a great deal of the dynamics going on.

With their children about to leave the school system, VRS appeared as a new
potential lifeline or connection. All parents said they looked to VRS for help with tuition
or employment. Parents in rural areas also noted that getting a computer was an
enticement. They emphasized it was not a matter of greed but of need. They viewed
computers as an essential communication device for those with certain disabilities,
including hearing impairments. They also said it was necessary for continuing education
as schools have required online processes.

Vocational Assessment

2 KSy KS G221 GKS GSaida KS glayQi AyidSNE
a2 UKSe ¢g2dzZ RyQiu KSfLI KAY®P 2KIF{G R2 @2dz
all his life and has a dream do you say forget it or go for it?

Parents were asked how VRS learned about their children, and if they thought
VRS understood their children and what their children wanted to do.

Parents were not always aware of formal efforts at vocational assessment, and
varied greatly in whether or not they thought counselors understood their children, both
their interests and their needs. At one location, parents overwhelmingly thought they
did, and at another they overwhelmingly thought they did not. But the responses had
much more variety than a simple yes or no.

In terms o f t heir chil drenbés interests, exampl
made great effort, or very little effort, to know what the consumers wanted. It was this
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effort that also seemed to predict how satisfied parents would be. When counselors
made the effort, when they demonstrated a personal interest, parents were very quick to
notice.

Parents noted that the children themselves did not know in what they were
interested or that the children frequently changed their minds and moved on to
something. In short, parentssai d t hat counsel ors aransiton- donoét
age consumero s I nt er est stransitow-age soasuntethcco e s n 6 t under st
either. Parents acknowledged that counselors need time in order to get to know the
transition-age consumers. Some parents said their counselors were successful because
they had two years to get to know the transition-age consumer. There was a caution
that having initial contact in a transition-age consumerd6 s seni or year might
start.

Intermsofthei r chi | dr e n dvere varec pbstiye exammes. ©n parent
said that unlike other service providers working with a consumer, his s o n downselor
recognized that his mental disabilities were as important to address as his physical
disabilities in seeking employment.

This is the first time | really felt that somebody was on his side, that
yeah, he can get a job, he can be successful.

Another counselor understood that some hard-of-hearing transition-age
consumers require quiet settings and advocated accordingly. And another counselor
took time to research a transition-age consumero s rare disability in
appropriately. This portion of the conversation showed a difference between transition-
age consumer and parent responses. Transition-age consumers tended to identify
caring counselors as ones who offered encouragement, while parents tended to identify
caring counselors as ones who made an effor
situation.

It started with monthly meetings and gradually lenpened out. She

1Yy26a& 2dz2NJ RIFdZ3KGSNJI AYAARS |yR 2dzi®d {KS
and she has asked the right questions and dealt with our daughter

on an individual basis, through us, to thoroughly understand what

our daughter wants to do.

Nevertheless, it was the caring counselors who evoked satisfaction. Satisfied
parents could overlook lack of understanding if the counselor demonstrated caring or
concern, but were not apt to be satisfied if a counselor was aloof, or did not seem to
care, no matter how well an understanding of the consumer he /she developed.

Parents recollections of vocational assessments done through VRS were not
completely blank, but more typically assessments were conducted by secondary
schools, postsecondary schools, or came through transition programs. There was a
concern that test results done elsewhere might not have been shared with VRS, but not
much concern about a lack of testing.

They did an assessment on my daughter. They listened, asked
guestions, but never followed through.
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Closely related to their preference of concern, parents expressed a sense that
interviews and conversations were as good as or better than, formal assessments to
gananunder standing of the consumerdés interests
was a concern that assessment results could be misinterpreted or serve as an
inadequate replacement for really getting to know the consumer.

Our interview process was wonderful. Both times they listened to

my son. It was a brainstorm session with myself, the isbavorker

and the Voc Rehab worker the first time, and | thought she really got

it, and they brought up some great ideas that | had not thought

about. And the second time it was also with the school people and

we still came up with new ideas and | was yeimpressed with that.

My son was excited about both of them and it makes him feel proud

fA1SY &a,SIFIKZ L O2dA R R2 GKAAT L O2dzZ R 3

Some parents accepted but were disappointed in not knowing how the
assessment process, as well as the career option planning, was conducted as they
were not included in the conversations. Others, who noted that their children, to an
extent, had come to rely upon parents to speak on their behalf, considered it a valuable
exercise for the transition-age consumer to meet alone with a counselor. It was seen as
a step in developing self-expression and self-advocacy skills.

Career Exploration

Ultimately the kids are empowered because the kids are able to
LI NHAOALN GS FYyR (2 YS (oKal.i Qa LINRolof e

Parents were asked how transition-age consumers looked at school options or
workplace options and how VRS was involved in those searches.

dzii G2 32 GKNRJAK GKS adsSLasz F2NI I 240
steps. They have no idea and that crestunreal expectations.

¢tKS O2dzyaSt2N) alFAR L R2yQlO 1y29 &2dz &Si
about you, what you want, what do you need and when you go into

these jobs, what do you need to do a good job. You go home and

think about it. That is their track.

Parents of transition-age consumers interested in going to college typically saw it
as their responsibility to help their child select a school. After they helped their child
research options, they would consult VRS about financial assistance. Parents
appreciated related help, such as counselors accompanying their children on visits to
campuses or helping with registration or course enrollment.

Some parents said their children wanted very much to attend college although
they werenot c a p a b lree-level fprogcamsn heg &dppracimted dViRE
counselors helping with certificate or other non-degree programs located on college
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campuses, as it not only provided good training but also satisfied transition-age
consumerdesi res and bol st elkresteemt hei r childrendés s

Parents, similar to transition-age consumers in other focus groups, expressed
confusion regarding the role of VRS. They were not sure whether VRS was supposed
to help college students in finding summer jobs. One noted that a counselor is only
trying to find summer work at Goodwill for a transition-age consumer capable of
graduate-level studies. More often, parents complained that VRS did not help with
finding any summer job. Those parents were concerned because they viewed summer
jobs as an important part of career exploration, and sometimes because maintaining
summer activity was important in addressing t

Parents of transition-age consumers interested in career exploration or in simply
being employed were most satisfied with VRS if their child had a variety of short-term
work experiences giving them a hands-on understanding of different fields.

A transition-age consumer who had a garden job ended up taking horticulture
classes; another who worked in auto dismantling learned he hated any job that got his
hands dirty. They were dissatisfied when a series of experiences were nothing but
different cleaning jobs. They were most dissatisfied when a counselor was hands-off,
saying there was nothing to be done as long as the transition-age consumer was
undecided. This caused some parents to seek out career exploration courses at local
colleges on their own.

Some parents receiving the best help in career exploration from community
rehabilitation programs. Some parents were aware that the work was done under
contract from VRS, and they give credit to both agencies.

Many of the parents communicated a sense of frustration because they wanted
to do more i and continue to want to do more T to help their children with career
exploration, but they did not know what resources they could turn to for ideas,
suggestions and alternatives.

| think the hardest thing for parents is finding resources. There is no
OSYiUuNIf LXIOS (G2 FAYR NBazdz2NDOSad a¢K
Fo2dzi OGKNVRDOeE AKEdBE G(KS &l YSzs 2N az
out?

They expressed frustration because they realized that not all programs offered
the same level of help, but there was no resource that enabled them to compare
programs. In the focus groups, when parents noted things that helped them, other
parents asked them to repeat it and wrote it down. After the focus groups ended,
parents often continued sharing ideas. While some of them noted they had been in
support groups years before, those support groups typically were centered on the
issues of a particular disability. None of them had experienced a support group centered
on the issues of career exploration or employment.

When describing the role of VRS counselors, some parents also described the
role and value of county social workers, which varied from case to case. A number of
parents said they know numerous other parents of children with disabilities who likely
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could use social work help, but have never been connected to county programs. One
parent said she sought out a social worker when her son was 18 and that no one had
ever suggested the resource to her.

Employment Plan

| thought the plan was really good because it really coordinated
everything she had to do. My daughter said what she liked about
the plan was that it gave her exactly what she had to do. It was
structured, so tlere was no guesswork about ilt was her choice,
she wanted it.

Parents were asked if they remembered making a plan with VRS, who was
involved in the process, and what they thought of the plan.

| thought the plan was appropriate for our situation. | was glad
0SOlIdzaS 6AGK KAA KSFNAYy3 f2aaz AT
not hear instructions. | was glad they were willing to help employers

too, that if he got a job or had an intereéw and an employer knew

they could get some kind of equipment to help him do his job better,

that the state may help get that for him, they may actually hire him.

About half of the parents in focus groups did not recall a plan made with VRS. In
a few cases, parents suspected their children may have excluded them from the
process or didnét think to inform them.
to prepare for the focus group said they simply had no awareness of a plan. In some
cases a parent brought a file folder, or several file folders containing many of the forms
and related correspondence for their child. Although they were not highly aware of the
Employment Plan, it was often in their file folder. However, most parents saw the
relationship with VRS as an ongoing verbal dialogue, and were not highly concerned
about the plan.

Par en

L aSyasS GKIFd aKS -@ltw{®d LA aY SitKySINBabK § K&S QRS

a resource and it feels good to have her.

They were often unaware of its prescriptive nature when asking about services
for their child.

To the extent that the plan represented a contractual agreement with VRS, some
parents were concerned about what would happen if their child did not keep their part of
the bargain.

2 SQWS KIFR G2 Ingsbecatise Myol falliqdiel ané@ sfop G K A

FalAy3az GKSy AG ad2Liasz az2 A0Qa GKS RO

asking. If you come to any person whining or complaining, would
you be listened to as a person who comes across positively? If you
al & al &alywoikddbut last time and maybe we can tweak

AG F tAGGES oAlGEZ &2dz 1y263% Oy ¢S Y20S
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They wondered what would transpire if their child were to fail a college course or
drop out of any kind of program. Would that transition-age consumer be banned from
any future help from VRS? This was a fear for parents who said their children did not
fully comprehend the concept of employment, and for parents whose children were not
doing well i perhaps going through a rough semester i and they did not know who to
ask about it.

A related fear was that plans are usually for a certain duration such as one year
or four years. What happens at the end of that time, especially if a child needs more
than four years to graduate? There is a great amount of uncertainty as to how much
plans can be extended or revised, and again parents were not sure who to ask about it.

Beyond those very real fears, parents saw the plans as a good thing as it keeps
transition-age consumers stimulated, and it stimulates parents as well to keep working
at it in order to keep getting needed help.

What was good about the plan is that they are going to work with
him through his disability so he can present himself in an interview.

¢KS 321Kt A& (GKSe& R2yQlghshand théy2 o6S aAddaa
want him to be able to walk in there and present himself for who he
is.
Although a number of parents said that the plans had failed, they said the
breakdown was in communication between the counselors and service agencies. They
were satisfied with the planning process between the counselors and the transition-age
consumers.
First, | think the plan is realistic. Second, it was solicited from my
RFdZAKGOSNWP ¢KA& Aa AYLRZNIIFIYyd GKFEG akKSQa
and desires and things in the fure come from her. The counselor
gl a @SNE 3ASyatS GA0GK KSNI Ay K2g A&AKS 3
NEBIfAAGAO®PE . dzi GKSYy &akKS alAR afSiQa 4&aSs
2LI0A2ya GKFEG FNB + fAGGES Y2NB NBFfAAGA
that.
Several suggestions were given for improving the plan process. One was to
always include soft skills along with training programs. For example, a counselor talked
to a transition-age consumerd6 s i nstructors to |l earn her stre

took that into account in the plan. Another suggestion is to require semester midstream
check-ins, so that counselors are forewarned if transition-age consumers are not doing
well in school. And another suggestion is to build parental contact into the plan so that
parents of 18-and-older transition-age consumers are part of the process.

Some parents had relocated after the inception of services and commented upon
the lack of uniformity between VRS counseling teams in different areas.

It just seems like since this is a statewigwogram, each county
should offer the same thing.
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Parents believe they need to be part of the process, because how much help
their children receive depends, to varying extents, on much the parent is involved in
asking and advocating on their behalf. Some have acquired skills on how to deal more
effectively with counselors and would like to have an opportunity to share those skills
with other parents.

L GKAYy]l GKS SyYLX2eYSyd Lily OFyQi
Which means Voc Rehab has to be part bat dynamic?

Self-Awareness and Self-Advocacy

Parents were asked how VRS has helped their children in understanding their
situation and their ability to self-advocate.

Some parents believe their children accurately understood of their disabilities.
They thought they were aware of their strengths and weaknesses. For example, one
transition-age consumer asks not to have to write things because she can barely spell
yetsheknowss heds good at hkrentsavihorbaievedrtheiuchildren dig not
have a good understanding made references to not comprehending their limitations.
Parents also noted that they have concerns about their own understanding of their
chil drends di ssaughta balnceetweerP ackn@vedgmg reality without
selling their children short.

By and large, parents did not expect developing self-awareness and advocacy
skills as a primary responsibility of VRS. They appreciated the encouragement and
sense of optimism that counselors conveyed because they found most of the people in
the system to be discouraging.

Rehab Services has given me more peace of mind that there are
2LI0A2ya 2dzi GKSNBo® 2SS YAIKG y2i |
but we are going to figure it out.

Some of the optimism that counselors contributed came from increasing the
range of options for the transition-age consumers.

Some parents did not expect that their children being able to advocate for
themselves. They though the inability was a characteristic or a consequence of the
c h i Wdisabilgy, and believed that no amount of encouragement or confidence-building
activities would change that.

| SQa aOINBSR FyR @&SG KS glyida Gz

GSIFOKSNAR 6SNB Ffgléea a2 SyO2dz2NI IAy3d 2
SyO2dzN} 3Ay3 2F KAYZI ourggBmenrt Sd&it SELISNRA Sy O

a2YS odzyLlaoe LiQa KINR (G2 1y2¢6 K29
a child. I mean, even us. My mother said that you can do anything.

When are you going to realize her limitations and not push her so
hard that you put her under this pressey when she can only read at
a third grade level. When are you going to accept that she can only
do this much and let her be happy at this much?
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Other parents believed that their children could advocate for themselves but
choose not to. This would occur for transition-age consumers who found jobs on their
own, and desired to hide the disability from employers.

a®@ OKAfRNBY R2yQli FR@20IGS F2N) GKSYaSt
I32Ay3 G2 oOoNRy3a FGGSyGAz2zy G2 GKSYaSt @gSa

0KAY I ard O teactddiMNchildrén that they have this right

0SOIFdzaS AF GKS& R2 Al GKS2QNB ONARYy3IAYy3

Parents suggested that, VRS can and does help transition-age consumers.
Encouragement is important to many, along with projecting a sense of optimism. In
helping with basic interviewing skills, VRS builds comfort in simply speaking with
employers, and introduces transition-age consumers to being proactive. Counselors
serve as role models when transition-age consumers see them act on their behalf, and
they keep self-advocacy issues alive by dropping in regularly and asking how things are
going. An important help is placing transition-age consumers in settings where they
have a good chance to succeed. While these things can be important, parents tend not
to readily connect VRS with helping build self-awareness and self-advocacy.

Satisfaction

| would say that instead of Voc Rehab helping the kids understand
their disability better, 1 would say | prefer that the counselor not

necessarily put thaténs of disability over my child in the sense of

labeling them. | would rather have them get to know my child and

build the trusting relationship with them because they are a

significant, important part of this team, this process.

| think a counselor shoulthe calling or dropping in, just asking the
jdzZSadA2yyY aL&A SOSNRBGKAY3I 21Fe&eK L
GAOUK KSNJ AT AdGQa y2i4 ljdAdS 6KSNB
LINE OARS GKFG &dzZlJL2 NI F2N KSNWe L
happens.

Satisfaction for parents was, just as for transition-age consumers, the result of
the personal interest and attention VRS staff, especially counselors, provided transition-
age consumers.

We had the last IEP meeting, all these adults and they are saying no.
| rememker the Voc Rehab person leaving the meeting, she goes,

GLQff FTAYR KAY a2YSOKAy3Iodé { KS Lzl

it was a scary meeting. It was. And she was encouraging. She said

pSQftf FTAYR KAY a42YSUiKAy3ad ! yR 0K

to give up.
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If a kid got a job now, Voc RehabwihK SO o6F O1 FtyR &l
happy here? You want to move on? Should we expand your
K2NAT 2y &aKé

Differences of opinion on vocational assessment, career exploration or
Employment Plan development notwithstanding, parents expressed satisfaction when
they thought the counselor was personally interested in their child, and parents
continually remarked that VRS counselors seemed very dedicated to their work with
their child.

The last time we met with her counselshe so encouraged her. She
told her she was so proud of her and it was all right for her to seek
help. She made her feel good about herself and at the same time

a

a !

al AR ahlleéz &2dz2Q@S 320G (2 &aSS1 KStfLI AT

be able to seek that he LJ 2 dz(i @ ¢

Parents were also more apt than their children to express dissatisfaction with a
counselor and request a change. For the most part, they reported being successful at
receiving a change of counselors and being satisfied with the change.

VRS Staff and Educators
Understanding VRS

VRS staff and educators were asked about transition-age consumer/student
understanding of VRS, the involvement of VRS staff in the IEP and VRS orientation
processes, and about communications and coordination between them (VRS staff and
educators) during the time transition-age consumers/students are developing an
understanding of VRS.
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Consumer / Student Understanding of VRS

What does VRS do? We asked VRS staff and educators how often
consumers/students and parents have a general understanding of the VRS program.
Table 4 indicates that Almost Always or Often 69% of VRS staff and 42% of the
educators responded that transition-age consumers/students had a general
understanding of what VRS does.

50%

45%

40%

35%

30%

25%

20%

15%

10%

5%

0%

VRS Staff Survey(Q3a) Consumers havea generalunderstanding ofwhatVRS does.
Educator Survey(Q4a) Transition-age students have a generalunderstanding ofwhatVRS does.

Table4 Consumer / Student Understanding of VRS

B Metro Staff
OGreater MN Staff |
44% % OAIll VRS Staff
—| BEducators B
36%
29%
26%
1123%
Almost Always Often Sometimes Almost Never

VRS staffi believe the strongespart of the orientation is explaining

to the client what RS is all aboutWhat we can aml sometimes
cannot do for them.l also think just explaining step by step the
procedures we follow to help them get to the point of successful
employment and the folbw up or agency provides to them in a way

they can understand is criticall think it is important, during
orientation that each client understand the need to keep in touch,

be aware of contact information, such as an address change, phone
number change, 8O0® A ad ONX G AtOlode todicR. ¢S
Communication is successful for a successful closure.
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Table 5 indicates that slightly lower proportions responded that Almost Always or

Often parents had that same general understanding as transition-age
consumers/students.
Table 5 Parent Understanding of VRS
VRS Staff Survey(Q3b) Parents have a generalunderstanding ofwhatVRS does.
Educator Survey (Q4b) Parents oftransition-age students have a generalunderstandingofwhatVRS does.
60%
OMetro Staff
OGreater MN Staff
50% DAIl VRS Staff ]
49% BEducators
40% [
0,
39% 1/°
30% 32%
7%
25%
20% +423% 22%122%
10%
%
0, 0,
0% -
Almost Always Often Sometimes Almost Never
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Do students who need to be learning about VRS have that opportunity? Table 6
indicates that 70% of the educators thought that occurred Almost Always or Often.

VRS staffMost teachers tell students or parents that our services

are to help payfor school, so lhey are mislead as to what our

services are really forUsually | ask students when the come meet

me for the first time what they were told about why | was there to

4SS GKSY X gz 2F 0KS GAYS (GKSANI Iyags
withsch@ 8Q L GKAY]l GSIFOKSNE SAGKSNI R2y Qi
tell their students that to get them to come see us.
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